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" ALFRED HABEGGER: AN ORIGINAL DICKINSONIAN

While Alfred Habegger has givencrys-
talline definition to Emily Dickinson
in My Wars are Laid Away in Books, he
has revealed his own authorial acu-
men in discerning her life. The flour-
ishing interestin Dickinsonis evident
withRandom House's issuance of this
biography in October 2001, followed
by the Modern Library’s paperback
edition barely a year later.

Fundamental to Habegger’s concept
of My Wars was his conviction that the
biographical imperative in this new
study should be chronology. Believ-
ing that Dickinson’s poetry “shows a
striking and dramatic evolution,”
Habegger has analyzed contrapun-
tally her experientiallife inrelation to
her creative work. His ownevolution-
ary career as scholar, teacher, and
writer has especially qualified him to
write an authoritative biography of
Emily Dickinson. Previously estab-
lished as author of three insightful
books, he deserves further visibility as
a person.

Born in Chicago in 1941, Alfred
Habegger was one of four children,
two sisters and a brother being
younger. At the time of his birth, his
father was enrolled in medical school.
Upon completion of his degree, the
parents moved the family to a central
Californiacommunity, Reedley, where
his father entered family practice and
where his parents have remained. In-
fluential in drawing them there was
the fact that there were a number of
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Mennonitesinresidence. TheHabeggers
belonged to the General Conference
Mennonite Church, a rather liberal
branch that did not choose to dress
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distinctively.

Reedley, then a small town of 5,000,
was essentially multicultural for, in
additionto thelarge contingentof Men-
nonites, there were people of Finnish,
Armenian, Chinese, and Japanese de-
scent. Atnine Habegger had an oppor-
tunity to meet native Americans when
he visited his paternal grandparents at
Busby and Lame Deer, Montana where
they served as missionaries to the North-
ern Cheyenne Indians. In his teens he
wasvery mucha partof the pop culture,
yet his first jobs in fruit harvests of the
area involved exhausting labor. He de-

scribes himself as a “hyphenated
American, one whose role was inclu-
sive, yet isolated as a Mennonite,”
especially since he initiated his aca-
demiccareer at Bethel College, a Men-
nonite institution at Newton, Kansas.

Receiving his B.A. degree in 1962,
Habegger returned to the far west to
complete hisPh.D. atStanford Univer-
sity as a Danforth Graduate Fellow.
There he launched into study with
Yvor Winters, the dominant literary
criticatStanford, who was a magnetic
teacher with “a first rate intellect.” A
course on Henry James with Visiting
Professor Irving Howe whetted
Habegger’s interestin James, who ul-
timately became the focus of his dis-
sertation.

As a specialist in American litera-
ture, Habegger in 1966 joined the En-
glish Department faculty at the Uni-
versity of Kansas at Lawrence. His
professional career spanned thirty
years, ending in 1996 when he chose
early retirementto devote himself fully
as an independent scholar to his on-
going researchand writing. The result
is the impressive My Wars Are Laid
Away in Books.

A principle thrust in his teaching
was thesalientimportance of reading
with absorption and penetration to
develop “serious but non-formulaic
thinking aboutliterature.” He offered
graduate and undergraduate courses
innineteenth-century realistic fiction
with emphasis on Henry James and



William Dean Howells. Even now
Habegger is convinced that“Howells
is much better than is generally recog-
nized.” Though he taught various
American literature courses, he delib-
erately branched out, undertaking a
spectrum of courses that included
Dante’s Inferno, The Odyssey, Frank
O’'Connor’sshortstories, and the third
book in Spenser’s Faerie Queene that
defines the female knight, Britomart.
Emily Dickinson emerged prominently
in his undergraduate surveys and in
his “Emerson, Dickinson, Whitman”
course, only to become primary in his
“Dickinson” graduate seminar.
Habegger’s perspective on James
shifted inthe 1970s. Although he real-
ized thatJames had often interpreted
his leading female characters sympa-
thetically, he felt negative about the
novelist's female attitudes. He per-
ceived that he was not a detached
writer, and that in such novels as The
Portrait ofa Lady and The Bostonians he
wasmaking “comments” basically un-
favorable to women and suffrage.
With a particular interest in femi-
nistfactors in the history of nineteenth-
century American fiction, Habegger
turned to extensive reading of novels
by women writers, as well as study of
the period. His focus narrowed to the
1850s when all the “best sellers"--
among them The Wide Wide World by
Susan Warner and Maria Cummin’s
The Lamplighter-wereby women.
Habegger’s Gender, Fantasy, and Real-
ism in American Literature (Columbia
University Press, 1982) providesa pen-
etrating analysis of evolving realism
in nineteenth-century American fic-
tion with an emphasis on women’s
popular novels as a major force in

early literary development. Cambridge
University Press published his sec-
ond critcalstudy 111989 Henry James
and the “Woman Business,” in which
Habegger explores James’s compli-
cated attitude toward women writ-
ers —fundamentally in opposition to
the feminist point of view and voice.
Womenas writersand ascharactersin
James's fictionemerge from thisstudy.

Habegger’s transition from literary
critic to biographer was precipitated
by the publication of “Dupine Tracks
J.J.” in The Southern Review in 1991.
Though Habegger has writtena num-
ber of articles for professional jour-
nals, he experienced a career change
as the result of a single short story.
“Dupine,” aninvented literary detec-
tive and professor, outlines his break-
neck search in various archival re-
search centers for clues to the suicide
of Henry James’s uncle, John Barber
James, whose very existenceis obscured
in family records. Convinced that this
tragiceventinfluenced James’s imagi-
nation in his first novel, Watch and
Ward, Dupine pursued his research
with tenacity and greatsuccess. After
“Dupine Tracks J.J.” came out,
Habegger receivea phonecallfrom the
literary agent Nat Sobel, who offered
to be his agent. Habegger accepted,
and Sobel continues in thatrole today.
Sobel suggested that Habegger write
fiction; instead he turned to biogra-
phy.

His switch to “real life” resulted in
publication of his prize-winning biog-
raphy, The Father: A Life of Henry James,
Sr. (Farrar, Straus, and Gitroux, 1994;
The University of Massachusetts Press,
2001). Habeggerhasilluminated a for-
midable father, one whosejudgments

influenced even his novelistson’s nega-
tive feminist views.

Stimulated by his long-simmering
perceptions of Emily Dickinson,
Habegger in 1994 vigorously under-
took research for a comprehensive,
innovative biography. His teaching
experience made him particularly
aware of the burgeoning pull of her
poetry, thoughhe was convinced that
herlifeinrelation to her creative work
remained ill-defined biographically.
After hisretirementfromactive teach-
ing, he was able to engage in exhaus-
tive research involving travels across
the United States toscour librariesand
archival centers and to read a multi-
plicity of documents, both knownand
previously unknown. Accompanying
him on his extensive research trips
was his wife, Nellie Habegger, who
was “willing and eager” to assist in
gathering material.

Habegger has beentherecipientofa
number of research fellowships, espe-
cially from the National Endowment
for the Humanities, and has served as
a Fulbright Lecturer in Bucharest. He
isconvinced that “such financial sup-
port is indispensable” in combining
research and writing with teaching.
Since the publication of My Wars Are
Laid Away in Books, he has swept the
country from west to east and back
again, lecturing on Emily Dickinson.
Most recently he returned from a
month-long lecture tour of academic
institutions in Japan where interestin
Dickinson flourishes. The Oregon
Book Award for nonfiction had been
granted during his absence.

In 1996 the Habeggers sold their
Queen Anne house in Lawrence and

continued on page 28
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DICKINSON'S POWER IN STUDENT HANDS

By Robert K. Wallace and Melissa Rae Gers

I teach an undergraduate course in
Emily Dickinson and Henry James
every other year atNorthern Kentucky
University. Itisalwaysa pleasureand
achallenge to teach these two authors
together; each time I hope to inspire
more of those “magic” moments in
which the teacher is able to “stand
back and let it happen—watch the
studentsreally interact with the mate-
rial at hand” (in the words of Connie
AnneKirkin these pages, November/
December2002,9). Toencourage such
moments, L haveincreasingly opened
space in my syllabus that students
must fill with creations of their own,
bothindividually and in groups. The
students I taught during the fall 2001
semester filled their space with verbal
and artistic creations beyond what I
could have imagined. One student,
Melissa Gers, my co-author here, has
preserved much of that creativity in
both a magazine and a website that
she subsequently created as an Inde-
pendentStudy project.

First, the group work. One year I
went a whole semester in which a
majority of thestudentsneverentirely
clicked with Emily (that group did
much better with Henry). Ilike touse
the Complete Poems as my Dickinson
text, cruising through it chronologi-
cally in alternation with our chrono-
logical reading of James. Doing so
givesstudents greatflexibility in gravi-
tating to individual poems they might
savor, butfor someitoffers too bewil-
dering or intimidating a variety of
riches. I now meet that problem by
dividing the class into groups of four
andasking each group attheend of the
semester to presentits mini-anthology
of Dickinson’s 20 best poems, sup-
porting its choices by explaining the
criteria by which the choices were
made. Knowing they will be respon-
sible for selecting their own poems at
the end of the semester keeps each
student more actively engaged with
the poetry every step of theway. (Of the
84 poems selected by the five groups
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during fall 2001, eight were chosen
twice and three appeared on three
differentlists: “Over thefence —,” “He
fumblesatyourSoul,” and “Itend my
flowers for thee—"). Foreach group’s
mini-anthology, with rationale, see
Melissa’s website http:/ /www.nku.edu/
~emily.

For their individual projects in the
Dickinson/James class, students can
choose between doing a traditional
research paper oracreating anartistic
project of their own. More and more
have been taking the artistic plungein
this literature class and others that 1
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teach. Melissa and her fall 2001 class-
mates gave me a new appreciation of
the learning that can occur when stu-
dents are filling the classroom space
with their own original creations.
Several students in this class did
present research papers as their final
projects, and several of these were ex-
cellent. But the most distinctive
projects from this group of students
were the artistic creations. By defini-
tion, a student who creates a work of
artin response to Dickinson or James

is making that author her or his own.
Whether themedium be painting, draw-
ing, sculpture, photography, poetry,
tiction, script writing, or song writing
(those chosen in this particular class),
the student can say, with Dickinson,"]
tookmy PowerinmyHand." Thisis the
title of the painting by Camilla Asplen
that Melissa chose as the cover for her
magazine: Dickinson and James: Creative
Explorations. Camilla shaped each of
the words as carefully as she did the
female figure.

"I'took my Power in my Hand" was
oneof threelarge paintings thatCamilla
presented on the day and a half set
aside for individual presentations.
Ellen Bayer presented a sequence of
twenty photographs, entitled Emily,
2001, inwhich sheimagines Dickinson
coming alive in the real-time world of
our course, each photograph accom-
panied by an extract from the Poems.
Amy Fry created an oval portrait of
Dickinson, inscribed and stitched with
Amy’s favorite poems and passages;
she presented this though a daring
impersonation of who Emily mightbe
ifshelivedinourownage. Allof these
students were English, not Arts ma-
jors, who found the creation of visual
art an enriched medium in which to
express a personal response to
Dickinson’sart. Such was also the case
with Melissa Gers, whose sculpture —
thefirstwork of artshehad ever tried to
make —took its shape, as well as its
title, from “This is a Blossom of the
Brain.” The one Art major in the class,
Connie Bartlett, had her senior show in
the University Gallery during the week
of our class presentations. Several of
the eightlarge drawings she exhibited
were directly inspired by Dickinson
poems she had read in our class.
Equally interesting were thoseshe had
already drawn for which she found,
after thefact, anequivalentexpression
in Emily’s art.

Melissa’s website illustrates all of
theartworkscreated for theclass, along
with the artist’s statement thataccom-



panied each one. On the website you
can also hear the two songs that were
composed and sung by members of the
class. Joel Spencer had been a very
quiet student the whole semester.
When he walked up to the front of the
class with his guitar, saton theedge of
the table, and began to play The Heart
has Many Doors, we were all mesmer-
ized. His artist’s statement on the
website explains the unique process
by which he managed to find the
Dickinson poems whose texts he set.
Nathan Dutle’s processin Going — fo —
Her! wasentirely different. After creat-
ing a rhythmic pattern internalized
from his experience of reading
Dickinson, he then chose the spoken
words, only partially audible, that
would best complement the musical
motion.

Whereas Dickinson’s poetry in-
spired nearly all of the visual and
musical artcreated by students in this
class, James's prose influenced sev-
eral of those students who chose to
express their artistry in words. Mark

Goins’s “Moral Hygiene” is a long }

shortstory givingasubtle psychologi-
cal portrait of a contemporary male
protagonist whose deep domestic dis-
tress is to some extent self-imposed.
Rob Detmering's sequence of poems
entitled The Burning House paid tribute
to each of our authors. The repressed
distress of his Osmondish “portrait of
a power outage” contrasts with the
epigrammatic freshness of the short
poem that begins: “Athiests and
Faithiests / Will never reconcile.”
Noah Soudrette, the one student who
presented a film script as his final
project, had us doubled up inlaughter
as he imagined a shoot-out between
Henry and Emily ina Wild West nine-
teenth-century tavernin Psychological
Fiction. Unableto delay theactionany
longer, Henry finally reaches foralarge
manuscriptinside hiscapaciousjacket,
only to have Emily beathim entirely to
the draw with her quick witand early
release. Perhaps withoutintending to,
Noah condensed the feelings of the
entire class at the end of a semester in
which James, though admired, had
not touched most students as deeply
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as Dickinson had. One reason for this
may be that our reading of The Portrait
of a Lady (always central in a class’s
bonding with James in my experience
of teaching the course) was interrupted
at the end of chapter 33, in which
Osmond proposes to Isabel, by 9/11.

You are reading this essay because
Melissa Gers, on the first day of the
individual presentations, said some-
thing like, “These are wonderful. We
should dosomething with them.” Her
essay shares a bit of what she did do.
[RKW]

Undergraduate English majors are
usually evaluated by their ability to
analyze and criticize the works of au-
thors who were inspired to create tex-
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tual masterpieces. It seldom occurs
that the students are invited to create
their ownmasterpieces from the inspi-
ration they receive fromothers’ pieces.
For many of my peers, taking Dr. Rob-
ert Wallace’s Emily Dickinson and
HenryJames course was their first op-
portunity since elementary school to
express themselves artistically, opt-
ing out of traditional forms of evalua-
tion. This course, with its demanding
yetstimulating reading list, maps out
a magnificent alternative to typical
classroomstrategy.

Dr. Wallace, in the preceding essay,
discusses in detail the structure of the
classand themagicitsparked froman
instructor’s standpoint. The process,

though, isevenmoreevocativefroma
student perspective. When one en-
rolls in an upper-level English course
there is a certain expectation that the
semester will befilled with a multitude
of analytical essays and lengthy re-
search papers. Dr. Wallace’s courseis
refreshing in that, while written ex-
ams are still required, the longer es-
says can be traded for art. This option
notonly allowsstudents to break from
longevenings atthelibrary digging up
facts that they may find absolutely
uninteresting, butitoffersameditative
work space where students canreflect
onhow theclass readings convey their
own emotions and intellects.

Upon first glancing at the syllabus
for this class, many of the students,
myself included, believed that using
our untapped artistic abilities for a
final project would be an “easy” way
togeta good final grade. This belief, we
discovered, was the absolute opposite
of what the projects ended up being,
because the nature of the art we pro-
duced required us tounfasten the binds
around our heartsand produceanew
form of intimate expression. The stu-
dents who presented creative projects
werenotjustrevealing the frequently
repeated results of library research--
they were, instead, displaying the se-
crets of their beings to the class.

During class presentations, it was
evidentthatthestudents had puttheir
hearts into what they presented. For
example, Camilla Asplen’sremarkable
paintings fused the inspiration from
Emily’s poems with her own thoughts
on what it is to be a woman, both in
Emily’s time and our own. For two of
her works, she used photographs of
herself as models for her paintings-
this is especially effective in I took my
Power in my Hand--and took a person-
alized approach as she decided how
she wanted to portray herself against
Emily’s words.

In Emily, 2001, Ellen Bayer also used
herself as a strong resource for her
project. In her photographic journal,
Ellen was her own model for her con-
ception of what Emily would doif she
were to visit the United States in 2001.

continued on page 29
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Poet to Poet

GOING TO SCHOOL WITH EMILY DICKINSON

In 1973, as graduate students at Purdue
University, John Guzlowski and [ met for
the firsttime ina Colonial American Litera-
ture course. After nearly thirty years of
friendship with John and his wife Linda
Calendrillo, it gives me special pleasure to
feature John, his poetry, and his reflec-
tions on Dickinson in the “Poet to Poet”
series.
Jonnie Guerra, Series Editor

My experience with Emily Dickinson
isn’t like that of other people in this
series. I didn’tread her whenIwasa
child. In fact, there wasn’t much po-
etry in my house. My parents, my
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sister, and I were Displaced Persons,
refugees. My parents were Polish sur-
vivors of Nazislave labor camps who
had somehow found themselves in
Chicago after the war, and they were
busy trying to make something of life
in Chicago in the fifties. We weren’t
passing poetry around the dinner table.

The only things that came into the
house thatresembled poems were the
Polishsoldier ballads my father would
sing whenhe would havea few drinks.
I remember one about a young girl
waiting near a deep wellfor her lover,
whoneverreturnsfromthewars. There
was another about how the red pop-
pies on Monte Cassino (a Benedictine
abbey on thespine of Italy thatstood in
the way of an Allied advance toward
Rome) willalwaysremind peopleabout
how thePolesbled and died there. You
getthe picture.
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By John Guzlowski

And my poetry reading in grade
schooland highschool wasshaped by
the nuns of St. Francis in the former
and the Christian Brothers in the lat-
ter. In grade school we read Catholic
poets. The one who struck me most
wasJoyceKilmer, theauthorof “Trees,”
a good man who died in the trenches
of France in World War I. My first
poem used his rhymed iambic
tetrameter couplets. Inhighschool, we
read lots of Robert Frost and Dylan
Thomas. Ihad a teacher who began
every classforayearreading outloud
either Frost’s “Birches” or Thomas’s
“Fern Hill.” It was boy’s poetry and
young man’s poetry witha tinge of the
brooding existential grayness of the
early sixties.

Whenldidfinally startreading Emily
Dickinson in college, the experience
wasn'tone that touched me deeply or
transformed the way I thoughtabout
poetry.Icanhonestly say thatI didn’t
much care for her. Part of this, of
course, may have come from the way
she was presented back then, in the
mid-sixties. One of my profsreferred to
Dickinson as the “poet of minutiae”;
another talked about her “domestic
concerns.” Neither teacher was mak-
ing me want to thumb through a vol-
ume of her poems. The feeling I was
getting was that there were poets who
said big things and poets who said
small things. Looking back onall that
now, I can see that a lot of what was
going onwas a dismissal of Dickinson
on the basis of gender, butat that time
Ijust didn’t see it.

Thefirsttimelactually read her was
inanintroduction to poetry class. We
read one of her “minutiae” poems, the
one about the snake, “A Narrow Fel-
low in the Grass.” The poem didn’t
move me at all until I got to the final
stanza whenshestarted talking about
how she never ran across this snake
“Without a tighter breathing/And
ZeroattheBone—.” Ithought, there’s
agreatimage, whataway totalkabout
fear: Zero at the Bone. Yes, she’s got

thatdown, butthe restof the poem for
me was a “so what.” I thought, one
super image but where’s her philoso-
phy, her worldview, and how about
the zeitgeist? The big things? In this
class, I was also reading Coleridge’s
“Kubla Khan” and Walt Whitman's
“Crossing Brooklyn Ferry” and
Yeats’'s “Second Coming” and “Sail-
ing to Byzantium.” Xanadu! Brook-

Midnight

Somewherethereis

A shortlyric by Emily
Dickinson that begins

With that straight dark word

“Midnight” and ends

With these two quiet lines:
“The train passes oh so slowly
But the grief will never end.”

When I first read it was
Young, eighteen, a student.
Too young to know what
Really feeds us, I laughed

And said to my friend Mike
Rychlewski, “And they call
This oatmeal poetry? They

Should feed it to the cows.”

"Midnight" appeared in the EIU En-
glish Alumini Newsletter May 1999.

lyn Ferry! Byzantium! These were
poems doing everything a poem
should be doing. Structuring the
world. Explaining the unexplainable.
Revealing truths that would remain
truths for always, and for everyone.
Tossing around exclamation points
and rejecting dashes entirely!

What that introduction to poetry
class taught me was that I preferred
Yeats, Whitman, and Coleridge to
Emily Dickinson and her simple mat-
ters. Yes, she was giving me a snake
in the grass and “Zero at the Bone.”
And shewas givingmeEden, of course,
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butwhataboutLedaand theSwan, the
Cosmos, future generationsstaringme
in the face, Khan's Pleasure Dome? If
I could have spoken to her, I would
have said, “Give me the big picture,
Emily.”

My next encounter with Emily
Dickinsonwas inan American Litera-
turesurvey,anditwasaboutthesame.
She was sandwiched between
Whitman’s “Song of Myself” and
Henry James’s Portraitofa Lady. Ican
imagine the three of them sitting on a
bench waiting to be called into the
game. The Whitman of Manhattanon
one side, a lusty, big brawling figure
waiting for somebody like Carl
Sandburg to describe him as the Poet of
the Big Shoulders. And on the other
side, the magnificently rotund and
socially imposing James the Firstafter
whom there areno others, a writer for
whom every sentenceis encyclopedi-
cally complex and raring to go.

And whatabout Emily? She sits in
themiddle, in white of course, quickly
fading to a gray, dusty shadow, then
little less than a shadow, thennothing,
justasilence. She vanished forme. I'm
sorry, but there it was. The professor
who taught the class was working on
abookaboutroaring radicalsin Ameri-
can literature from 1850-1900, and he
couldn’t see Emily Dickinson either.
Amid the gas and bellowing of the
second half of the 19" century, there
were only about 15 minutes for
Dickinsonand her domestic concerns.
Weread her poem aboutthe porcelain
cup on the shelf (“I cannot live with
you”) and scratched our heads. A
poem about a cup? Students looked
around ateach otherandlooked again
at the poem, and by then the 15 min-
utes were up and we were deep on the
track of the Henry James Express! My
poem “Midnight” inpartcomes out of
these early experiences with
Dickinson. Atthattime,1did feel that
all that her poetry was good for was
cattle fodder, something to feed the
cows.

When wasitthatlstarted looking at
Emily and liking whatIsaw? I guess
it was in the middle of my teaching
career, about fifteen years ago. I was
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teaching the second half of our fresh-
man composition sequence, a course
yoking literature and writing, and [
wanted to do a unit on poems about
death, soI was going through the an-
thology searching forappropriate po-
ems. Ifound “Becauselcould notstop
for Death,” “Iheard aFly buzz —when
Idied,” and “There’s a certain Slantof
light” When I read these poems, I
stopped looking for others. These po-
ems became the whole unit.

What moved me about them then,
and still moves me, is her absolute
clarity. Maybe clarity isn’t the right
word, butl don’tknow how elsetosay
it. She’s talking about death, she’s
talking about her shifting attitudes
towardit, she’s talking aboutfearand
expectationand despair and God and
love, and she doesitall with words so
straightforward and so clear and so
welcoming to me that I feel as if all
poeticartificeis gone from the poems,
and it'sjust Dickinson talking tome in
a darkening room about whatitis she
feltwhenshe thoughtaboutdeath. I'm
notsaying thatthe poems aren’t com-
plexand carefully crafted and deliber-
ately shaped in such a way as to in-
spire deep and serious and critical
readings. They’re clearly all that, and
they expressa worldview besides! All
I'msaying is thatshe writes with such
humane forthrightness that, for me,
she becomes fully realand alive. When
she says, “There’s a certain Slant of
light,” I have to look at a window
becauseit's like she’s standing next to
me and pointing. “Look there,” she’s
saying, “do you seeit, John? I have to
tell you, it makes me feel so cold. So
cold. Do you see it?”

WhenIread her and feel this, I know
it'sexactly how IwishIcould speakin
my poems.

John Guslowski teaches creative writ-
ing and American literature at Eastern
lllinois University. His poems about
his parents' experiences in the Nazi
Labor Camps appear in his books
Language of Mules and Jezyk Mulow i
inne wiersze, a collection of poems in
Polish and English published by
BibliotekaSlaska, www.bs.katowice.pl.

To E. Dickinson in Heaven

So Emily,

tell me

what is it—

that so finally
kindly stops us—
Is it the heart

at last saying yes

to cholesterol

to blockage

in the ascending aorta?
The not wholly

chromed bumper slapping

our bones as quick

as children changing

their minds among swings
slides and jungle gyms?

Or is it the life
that passes
before our eyes
as the gas

hisses from the shower head
the knife tears,

the bear spreads

his arms,

the lover

enters the half circle

of our vision?

Let me know.
Sincerely,
John Guzlowski

"To Emily Dickinson in Heaven' origi-
nally appeared in Rhino 99: The Poetry
Forum.

Some of these poems appear online at
http://thescreamonline.com/poetry/po-
etry08-01/guzlowski.html.
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Zero at the Bone: Emily Dickinson Rock

Itisatribute to Emily Dickinson’s genius
that her poems work as the sharpest rock
lyrics ever written. [ think she would be
pleased, by now, to witness eighteen-
year-olds leaving a performance singing
"Just felt the world go by."

Itisacliché thatyoucansing Dickinson
to just about anything — Pritchard (Talk-
ing Back To Emily Dickinson, and Other
Essays) speaks ofhearing her poems sung
byachorusto“The Yellow Rose of Texas”
— her 8/6 pattern makes this possible.
Poets call this pattern common meter while
musicians call itcommontime. Her poetry
works from the hymn and chapel rhythms.
Bluesand itsedgy child, rock, dothe same.
Zero at the Bone’s work was not to fit
Dickinson’s lines to rock tunes but to
write original rock and pop tunes that
would illuminate the hard rock crystal of
her work.

My firstexperience of the possibility of
this power was with Firemask, an alterna-
tive band writing originals. We were play-
ing at The Middle East, Central Square
Cambridge, sharing the bill with Skull
Toboggan. Herewasanexcusetoturnthe
PAupto Il andrip. We had been putting
music behind my spoken delivery of
“There’s acertain Slant of light” (Fr320).
This time we repeated the last stanza into
a full rock crescendo of blazing guitars,
screaming the last lines: ... like the Dis-
tance/ On the look of Death —

When we were done, Skull Toboggan,
all tattoos and facial metal, gave that song
acheer and said we wrote heavy lyrics—oh
no wereplied, that was Emily Dickinson—
“Wow Dude, she rocks!”

That was the first indication of
Dickinson’s power. Later, jamming with
my partner Nanette Perrotte, I returned to
a rock treatment of Dickinson’s work.
There we coined the concept Emily
Dickinson Rock and began exploring her
work to see how we could write original
tunes for her lines. This coincided with
Richard Colton, a Boston based choreog-
rapher, asking usto collaborate onadance
piece for Concord Academy.

One of the first songs we wrote for this
was “Zero at the Bone,” with help from
Chris Zerby of the rock group
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By Sebastian Lockwood
Helicopterhelicopter. I knew that to move
beyond the cliché of fitting her work to
tunes, we would have to work with elision
and rearrangement. This was daunting if
not sacrilegious: like being asked to rear-
range a Faberge egg with a pen knife.
However, if the end result is students
singing her lines, then it’s worthwhile.

A pop/rock song first and foremost
needs a hook, a line that carves: like a
rolling stone... Ican’t getno... Who are
you... All we are is dust in the wind... (A
superior line, Dickinson’s "Dust is the
only secret," comes to mind.) Are any of
these “Zero at the Bone?” Zero is arock
word as is bone; together they give that
winsome blues passive aggressive deliv-
ery. The poem has other lines that have
that same gem impact: Whip lash in the
sun... whena Boy and Barefoot... tighter
breathing (Fr 1096). Now add a simple
bass line and build the song, crafting
verse, chorus, and bridge. By using cer-
tain of the lines and arranging them to fit
this matrix we achieved one of the most
achingly beautiful blues songs imagin-
able.

Developing the song we worked on the
constriction of..."tighter breathing," re-
peated over and over before the release
into... "Zero at the Bone." The construc-
tion and release eerily echo Habegger’s
description of the heavy, tighter, breath-
ing of Dickinson’s last two unconscious
days before the release.

We have to make a few changes to
serve this medium. Any words that are no
longer in use we avoid: tll, ‘tis ‘twas
‘twere tho’ thee...we move some words,
for instance, unbraiding, to get the line:
... a Whiplash in the sun. We also avoid
words such as cordiality that don’t fit the
rock sensibility. The final song uses the
lines that give the rock edge, repeating
them until the audience has them carved
on their minds like a ... "Slant of light."
When the audience leaves the perfor-
mance they do not yet have the poem "A
narrow Fellow in the Grass." But when
they return to that poem they can feel and
hear those lines with a new intensity —
they can find a gut resonance with the
poem. (The chart for “Zero at the Bone”

is included at the end of this article.)

The premise here is thatwith Dickinson,
as with most geniuses, itis more important
to know the poem than to understand the
poem. Great poetry has great resistance.
By hearing the lines with an emotional
force, the student can feel the power. (See
Lockwood.)

Having written the show for Concord
Academy with 18 dancers involved, we
now find ourselves writing a new, stand-
alone version of the show for Endicott
College and Montserrat College of Art.
The presentation here is straight rock
band: vocals, keyboard, drums, electric
bass and guitar—the band dressed in white
with a black backdrop. On the backdrop
are written in hand key Dickinson words:
degrees, snow, noon, light, lily, slant,
now, efernity... The band plays the songs;
elliptical and poetic narrations segue be-
tween songs to give biographical
sketches.

As we develop these songs there are
poems that are just too obvious, such as
"My Life had stood—aLoaded Gun," after
all the temptation to use "None stir the
secondtime—Onwhom I laya YellowEye"
(Fr 764). The less expected poems work
best, for instance “He fumbles at your
Soul” (Fr477). Here againis the battle that
seems so rock: between ecstasy, faith,
death and eternity. And Dickinson’s own
wrestle atdawn: “Two Swimmers wrestled
on the spar." So much of rock held this
challenge and some lost the fight:
Morrisson, Hendrix, Joplin, Cobain. For
Dickinson we have the outlines of the
battle: the fierce evangelicalism of her
time, the geography of death with the civil
war and the more than 33 friends and
family she lost to consumption in her life
(Habegger 640). Against this backdrop
there is her own fierce wrestling to win her
art and her precious freedom. So a poem
like “He fumbles at your Soul” speaks to
that rock dilemma: ecstasy and reality—
inspiration and discipline. And of course
there isthe greatrefrain/hook of "He stuns
you by degrees." “He” here can be art,
god, master, lover orself. Forus, the point
of the song is to etch that line onto the
listeners brains so that they will return to
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the poem over and over with awe and
come away singing that brilliant line.

In order to make this song work we
needed to move lines and create repeti-
tions, while atthe same time holding to the
integrity of the internal progress of the
poem. We weren’t able to achieve this
without elision, but we had to balance our
respect for Dickinson’s own art with our
commitment to the rock esthetic. Here is
the new arrangement as song:

He stuns you by degrees

He fumbles at your soul

As Players at the keys

Before they drop full music on
Before they drop full music on
He stuns you by degrees

Your breath has timeto straighten
Your Brain — to bubble cool
Before they drop full music on
Before they drop full music on
He stuns you by degrees

(bridge)

When Winds take forests in their
Paws

The universe — is still- (repeat)
(music break)

By fainter hammers — further
heard —

Then nearer — then so slow —
Before they drop full music on

Before they drop full music on
He stuns you by degrees (re-
peat over)

Deals — One — imperial —
Thunderbolt —
That scalps your naked Soul —

The last two lines are spoken over the
chorus. We believe that our song, ren-
dered asrock, lives up to the power ofthe
original lines.

In the new show, however, we also
make sure that our audience feels the full
effectofa Dickinson poemreadaloud. In
a stillness at the center of the show, we
recite from memory “There’s a certain
Slant of light.”

We end the show with the hook-line
revolution is the pod, acollage song with
lines taken from four different poems (Fr
260,Fr411,Fr1044). Therockechoes of
revolution are many and perhaps best
heard in Lennon’s You say you want a
revolution. With Dickinson we have her
added sense of pod: genesis, breaking
forth, the chrysalis, the verdant revolu-
tion — spring. The song opens with her
great rock question, almost a foreshad-
owing of The Who:

I’'m nobody who are you
Are you —Nobody—
Too? (Fr260)

The song ends with this refrain:

Mine-by the Royal Seal!
Mine-by the sign in the Scarlet
prison-

Mine-by the Grave’s Repeal
Mine-long as Ages steal!
Revolution is the Pod, Revolu
tion is the Pod,

Revolution is the Pod, Revolu
tion is the Pod!

If as Hebegger suggests Dickinson had
achieved a pagan understanding of tran-
scendence over death, then she again
stands as a source for the rock ecstatic
stance: live hard die young. Forthe Stones
and Dylan this is now metaphorical. For
both of those rockers, horses played an
important role: “Wild Horses” for the
Stones, and Dylan’s beautiful lilting, “All
thetired horses inthe sun.” For Dickinson,
in the great poem of transcending death,
the horses’ heads are toward eternity.
The rock ethic we remember of the sixties
is to live in the present: to be in the now.
It is one of Dickinson’s greatest achieve-
ments to have found a discipline and
solitude that allowed her to live utterly in
the now: to have recognized that eternity
is now.

Works Cited
Habegger, My Wars Are Laid Away In
Books, NY: Modern Library, 2002
Pritchard, Talking Back to Emily
Dickinson, U. Mass Press, 1998

continued on page 9

EMILY DICKINSON: REALMS OF AMPLITUDE
THE 2004 EDIS CONFERENCE

You are invited to participate in the 2004
International Conference, “Emily
Dickinson: Realms of Amplitude,” to be
held at the University of Hawaii at Hilo.
Located on the island of Hawaii, the uni-
versity is a modern American campus
whose classrooms open out on a tropical
landscape of flowers, palms, banyans,
and giant tree ferns. Thirty miles away is
Hawaii Volcanoes National Park, astarkly
beautiful zone of black rock, white steam,
and the lava that Dickinson envisioned as
“hissing corals.” We will hold our meet-
ings on the campus, take a tour of the

volcanoes,and sleep in the Hilo Hawaiian
Hotel on the beach at Hilo Bay.

The conference will address the sig-
nificance of amplitude as an aspect of
Dickinson’s writing and as a trope for the
experience of reading her work.
Dickinson’s imagination frequently leads
her to write about experiences of extreme
fullness that she terms “amplitude.” She
writes, for example, of an “Amplitude no
end invades-/ Whose Axis never comes”
(F1446). Writing about a new wife, she
wonders “If ought She missed in Her new
Day,/Of Amplitude, or Awe” (F857). In

her oeuvre, amplitude is associated with
many realms of experience and thought:
the body, the erotic, nature, spirituality,
the mind, language, and even mathemat-
ics. She observes that “Immortal is an
ampleword” (F1223), and that“Eternity is
ample” (F352). Butamplitude is not with-
outcomplication in her work. For example,
her concern with excess contrasts with
her oft-voiced interest in restraint, the
minimal. In the realm of spirituality, for
example, do experiences of bodily sensu-

ality lead to the spiritual, or do they “too
continued on page9
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continued from page 8

Zero atthe Bone .

Lyricarranged from Emily Dickinson’s
poem, A narrow Fellow in the Grass,
by Sebastian Lockwood

Music: Nanette B Perrotte

Verse 1

A whip lash in the sun
closes at your feet
Unbraiding in the Sun
Zero at the bone

Zero at the bone

Verse 2

A spotted shaft is seen

And then it closes at your feet
And opens further on

Zero at the Bone

Zero at the Bone

Chorus

never met this fellow

Attended or alone

tighter breathing, tighter breathing
Zero at the bone

Zero at the Bone

Verse 3

when a Boy, and Barefoot

[ more than once at Noon
passed a Whip lash in the Sun
Zero at the Bone

Zero at the Bone

Verse 4
A narrow Fellow in the Grass
It wrinkled and was gone

eRo AT THe BonE

Lygic - £ Dickiuson

b

‘q:-rrﬂo ~,ans GuiTiR ~+ Keys

A- E-

LA AR S Lockmo
Music —pfaneme PoeasiTe

4
ZF S e W 27 2 T
1

A - E- M'Pma'nku—*a

T
Z T =

3

4
=t e } i
—r ——+ Pty Theu VeRses — @j }
- A
——r— ! ' [\
2 — e —
==t e ===
7 0 7
[ SE Yy T — +
WP UASH N THE Su Clo- s€s AT Your Fe¥T — Un -
=t T ¥ p e
=ESEE == =+
4 R I 5 HAAE
R . —
A Dk N THE Sum — 26- Ro Ar THE BonE 26-KO0 Ar mHe BO —
P ~—
|= H Aot t T —rfl
== HYF ¥ - I 4
N BASS + KEYS ~— Cominur Pamears ES
— ne” A
T — ! 4
= —

— )
—7 s o s 1

fu T
b —— 1 t 1
 —

-
1
T
1

£ T 1 .
| S— —  —
7

s } =
SPOT-TED SHA- i Ses T z -

——
ASD THen TT  clo-Ses AT Youe FeET—

—+ —1—+
+ A e 7

E t

A 0- fens Ferrer ou

F e eSS e == s e
— F O e o e S e =

ZESRO e BalE 260 AT THe BoplE

fb‘,_,; !"le

B e e =

S .",;.‘,.‘;.‘.1—,.

Ne-wE HET T o AT= TEN-MD o A - Lowe  TIEHEC Tl v 3428 TG
e | %

e T e

T

S
2€ “RO AT e RONE

NP/SL avoa

TV TOTF emRo Ghesie
26-49 AT THe Bo —— o

- VERSES 344
= CHokus o our

never met this Fellow
Zero at the bone
Zero at the bone

To chorus and out

Sebastian Lockwood is a poet and per-
Jormer who performs the Odyssey as
Odysseylive, as well as Finnegans Wake,
Gilgamesh, and Emily Dickinson Rock.
He teachescreative arts and other
courses and workshops for a number of
colleges. He is a graduate of Boston

University and Cambridge University
UK. He lives under Crotched Moun-
tain in the Monadnock Region with his
partner, Nanetter Perrotte. Their work
can be seen at odysseylive.org and
nannettevoice.com. CDs of Zero at the
Bone and Emily Dickinson Rock are
available by request at those sites.

continued from page 8
compete with heaven”?

Plenary sessions will introduce major
realms ofamplitude in her work: the body,
nature, the erotic, spirituality, and lan-
guage. Another realm is our relationship,
as critics, biographers, and readers to the
excessive and extravagant, the exotic, and
the ample in Dickinson’s writing, and this
aspect of amplitude will also be consid-
ered in a plenary session. The conference
will offer a series of paper sessions asso-
ciated with the plenary themes. Three
signature poems addressing amplitude
and Dickinson’s volcanic imagination
have been chosen: F1446, “Water makes
many Beds,” F757, “I think To Live-May
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be a Bliss,” and F517, “A still-Volcano-
Life-.” The conference will also offer ses-
sions focused specifically on these po-
ems to include short presentations of read-
ings of each poem and discussion. In
addition, there will be a series of sessions
on the more general theme of New Areas
in Dickinson Studies.

We invite you to propose a paper on
one of these realms of amplitude: the body,
nature, the erotic, spirituality, language,
and the reader as critic or biographer.
Please submit a200 word abstract of your
paper. You may also want to organize a
panel devoted to one of the realms. Please
submit an outline of the panel that in-

cludes with it abstracts of the papers to be
included. If you wish to participate in a
poem session, please choose the poem on
which you wish to speak and submit a
brief abstract of your reading of it. If you
wish to present a paper for one ofthe New
Areas in Dickinson Studies sessions,
please submita 200 word abstract on your
topic.

Allproposalsare due by September 15,
2003 and should be addressed to Suzanne
Juhasz, Department of English 226 UCB,
University of Colorado, Boulder CO 80309.
Email: juhasz@spot.colorado.edu. Please
include your email address with your sub-

mission.



The College Search: Lavinia Dickinson's Decision to At-
tend Ipswich Female Seminary, 1849-1850

InDecember 1849 sixteen-year-old Lavinia
Dickinson left Amherst foratermat semi-
nary. Though higher education for fe-
males was still very much a novelty, the
Dickinson and Norcross families had es-
tablished a precedent for sending daugh-
ters away to school for a term or more.
Lavinia’s mother had attended Mr.
Herrick’s SchoolinNew Havenand older
sister Emily had gone to Mount Holyoke
Female Seminaryinnearby South Hadley
fortwo terms. The Dickinsons, however,
did not send Vinnie to Mary Lyon’s
school. Instead, she went over 100 miles
from Ambherst to Ipswich Female Semi-
nary. While Mount Holyoke wasstill very
much an option for Lavinia—the
Dickinsons could afford to send her there
and her studies at Amherst Academy had
prepared her well for a rigorous curricu-
lum—recent events at the South Hadley
school could have discouraged the
Dickinsons from sending their second
daughter. Under the circumstances,
Ipswich Seminary was an understandable
alternative.

Mount Holyoke, by the summer of 1849,
was ina state of transition. Founder Mary
Lyon, under whom Emily Dickinson had
studied, had died in March after a brief
illness which had been exacerbated by the
stress of keeping her school running and
the recent suicide of her nephew (Chapin
and Hazen). Mary Lyon had devoted all
her energy to the establishment of the
seminary, in only its twelfth year at the
time of her death. Teachers and friends of
the school worried about the future of the
institution after the death of its charis-
matic founder (Whitman).

Concerns about the ability of the young
Mount Holyoke to survive were legiti-
mate. By the time Mary Lyon had opened
Mount Holyoke Female Seminaryin 1837,
numerous other schools for young women
had opened. Most lacked permanence,
often closing their doors after the depar-
ture or death of the founder or influential
leader. Sarah Pierce’s Litchfield Acad-
emy, open for forty years, folded upon her
deathin 1827. After Catherine Beecher left
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the Hartford Seminaryin 1833, the school
fell into sharp decline under the leader-
ship of “a man who had a family and
consequently could not devote his in-
come to the support of the school as Miss
Beecher had done” (Woody 355). In-
deed, unlike most male colleges of the
time, which had endowments and numer-
ous administrators, women’s schools
most often depended on one passionate,
usually single, person to dedicate all his
orhertime, energy, and money to running
the school. When that person left, most
schools could not survive for long. Of
those that did remain, many lost quality
and, subsequently, students. Mary Lyon,
herself, had seen Ipswich Female Semi-
nary close in 1839 after she gave up her
post as the assistant principal and left to
found Mount Holyoke, and after the prin-
cipal, Zilpah Grant, left for health reasons
and lack of funds. While Ipswichreopened
in 1844 under new leadership, other
schools had closed permanently.

For the Dickinsons, their decision to
send Laviniato Ipswich rather than Mount
Holyoke could very well have been af-
fected by Edward Hitchcock’s choice not
to send his daughter Jane to Mt. Holyoke.
Edward Hitchcock was a well-known edu-
cator and botanist who also served as
presidentof Amherst College. Mary Lyon
had stayed with the Hitchcocks while
planning and raising money for Mount
Holyoke; Dr. Hitchcock was one of the
school’s firsttrustees. Indeed, Hitchcock
was an important influence on Mary
Lyon’s own educational philosophy.
Richard Sewall goes so far as to call
Mount Holyoke “another Hitchcockian
institution” and “an expansion not only
of[Lyon] butof Hitchcock” (Sewall 362).
However, Dr. Hitchcock and his family
sent Jane, who was Lavinia’s age, to
Ipswich not Mount Holyoke. Whether
the Dickinsons made their plans regard-
ing Lavinia’s education before or after
the Hitchcocks’ decision is unknown,
but the fact that a trustee of Mount
Holyoke, one of Mary Lyon’s most ar-
dent supporters, chose to send his own

daughter to another school suggests that
Mount Holyoke may not have been as
stable as when Emily Dickinson was a
student.

If the Dickinsons worried about the
quality of education Laviniawouldreceive
atMount Holyoke, they certainly had other
options. They simply could have decided
not to send her anywhere, ending her
formal education at Amherst Academy.
Though women’s education had made
great strides by the time Vinnie wentaway
to school, higher education was neither
guaranteed nor expected for the majority
of Americans in 1849, male or female.
Women, in particular, were not often af-
forded access to instruction beyond gram-
mar school. However, Lavinia had been a
good student at the Academy. A compo-
sition of hers had been included in the
Exhibition of the Amherst Academy in
May 1849, her last term at the school
(Leydal:156). She had done well enough
in languages at Amherst that she was
placed inthe highest Latin class at Ipswich,
in which most of her classmates were
upperclasswomen, and the second high-
est French class (Catalogue). Moreover,
the Dickinson and Norcross families were
pioneers of higher education in Western
Massachusett, and the Norcrosses en-
couraged higher education for daughters
as well as sons.

Besides the option of not going away to
school, Lavinia had several other choices:
most notably either Emma Willard’s Troy
Female Seminary or Hartford Seminary,
founded by Catherine Beecher. Both were
closer to Amherst than Ipswich Female
Seminaryand had been in existence longer,
since the 1820s, while Ipswich had only
reopened in 1844, five years before Vinnie
arrived.

Yet, the Dickinsons chose Ipswich Fe-
male Seminary for their youngest child.
Though their exact reasons for doing so
cannot be determined, the proximity of
relatives and friends and close historical
and philosophical bonds between Ipswich
Female Seminary and Mount Holyoke Fe-
male Seminary most certainly were factors

May/June 2003



that could have led the Dickinsons to
chose Ipswich over other schools.

Whether Vinnie herself had any say in
the school search is unknown. She would
have undoubtedly heard about Ipswich
Seminary before her own search for a
schoolcommenced. Whilethe Dickinsons
probably discussed the school with the
Hitchcock family, who were close enough
that Vinnie and Jane wereroommates when
they went away to Ipswich, the family had
other connections to the school. Helen
Hunt Jackson had attended the seminary
the year before Vinnie, and Vinnie could
have heard about Helen’s time at the
schoolfromeither Helen herselfor Helen’s
sister, Ann Fiske,a good friend of Vinnie.
Wendy Kohler, a Helen Hunt Jackson
scholar, describes Ipswich Seminary as a
“utilized choice” among Ambherst families
(Kohler). While Lavinia Dickinson and
Jane Hitchcock were the only young
women from Amherstlisted inthe 1849-50
Ipswich Female Seminary Catalogue, the
school was well-known enough to in-
clude in its 147 students women from six
states, three Canadian provinces and
Liverpool, England (Catalogue).

The Dickinsons also could have heard
aboutthe school fromrelatives and friends
near Boston. Lavinia’suncle Joel Warren
Norcross and his family lived in Boston.
Vinnie visited her Bostonrelatives at least
once while she was at Ipswich. In an
overblown January 1850 letter to Joel
Warren Norcross, chastising him for not
writing often enough, Emily Dickinson
wrote (only two paragraphs after telling
her uncle that “I shall kill you™):

Are you all well-how are the
children-please give the love of all
our household to all the members
of'yours. Don't leave Cousin Albert
out in my part! Vinnie has been to
see you-she wrote what splendid
times she had. We are very lonely
without her-hope to linger along
until she comes home.
(Letters79;80)

While it may not have been the decid-
ing factor for the Dickinsons, it was in
Ipswich's favor that Vinnie would be close
to relatives for occasional visits and in
case of emergencies.

The most important consideration for
the Dickinsons was probably the quality
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of education Lavinia would obtain. No
indication exists that the Dickinsons were
displeased by the education Emily re-
ceived at Mount Holyoke; their concern
seems to have been caused by the uncer-
tainty surrounding the school’s future
and not by its curriculum, philosophy or
standards. For several reasons, I[pswich
Female Seminary was strikingly similar to
Mount Holyoke. Ifthe Dickinsons were
seeking a school that offered the same
type of education as Mary Lyon’s semi-
nary, they could have found no closer
relative than Ipswich Female Seminary.

Ipswich Seminary and Mount Holyoke
shared a common history. In many ways,
Mount Holyoke was a descendent of
Ipswich. Ipswich had been founded by a
group of businessmen inthe areain 1826.
In 1828, they recruited Zilpah Grant , then
principal of Adams Female Seminary in
Derry, New Hampshire, to serve as prin-
cipal in Ipswich. Grant brought Mary
Lyon, who had assisted her in Derry, to be
assistant principal of the young school in
Massachusetts. Mary Lyon left the
school inthe mid-1830stodevote hertime
to establishing Mount Holyoke. Grant
continued to run Ipswich until 1839; her
departure effectively closed the school.

Both women had studied under Rev.
Joseph Emerson at his school in Byfield,
Massachusetts. Emerson was a leader in
educating young women to be teachers,
opening up an occupation that had for
the most part been limited to men.
Emerson taught his students that teach-
ers needed to be facilitators of learning,
rather than harsh disciplinarians. Stu-
dents, Emerson believed, should learn
from their own desire for knowledge not
from their fear of punishment (Melder
225-6). Grant and Lyon developed
Emerson’s philosophy in their own
school. A pamphlet entitled Maxims for
Teachers, probably published in the
1830s, provided an alphabetical list of
instructions given to education students
at Ipswich Seminary. The list included
the following:

-Aim to make every lesson inter-
esting.

-Deficiency of interest in a class
may generally be traced to defi-
ciency of interest in the teacher.

-Do not forbid play as a punish-

ment, but rather forbid study.

-Instead of giving prizes, allow
children to study extra lessons,
as a reward.

-Regard your Bible recitations as
more important than any other,
and so arrange the school in rela-
tion to it, that your pupils will
learn to view it in the same light.

-Remember that your usefulness
to your pupils depends upon your
moral power over them, not upon
their fond affection for you.
(Maxims)

These “maxims” clearly show some of
the main tenets of Lyon and Grant’s edu-
cational doctrine: the emphasis placed on
religious instruction and example, the re-
sponsibility of the teacher in exciting stu-
dents’ interest in learning, and the role of
teacher as moderator of learning, not sim-
ply provider of items for memorization.
Those basic ideals of education were con-
sistent throughout the early histories of
both Ipswich Seminary and Mount Holyoke
Female Seminary.

In the years that Lyon and Grant ran
Ipswich Seminary, they sought to teach
students to become what Keith Melder
has called “educational missionaries,”
spreading the gospel of Christianity and
literacy overseas and to the western United
States. Melder writes, “Grant and Lyon
made their New England school a center
fortraining young women who would carry
Yankee culture and moral standards into
‘destitute regions’” (Melder 233). The
operators of the seminary believed that the
school’srole was to advance “the cause of
education and pure religion,” meaning the
religion of Protestants. In the pursuit of
that goal, former Ipswich students were
“scattered over every portion of our coun-
try, and the more distant parts ofthe world”
(Ipswich Female Seminary).

The public goals of Ipswich Seminary
did not include political or social equality
for women, which, perhaps, was one of
reasons Lyon and Grant were so success-
ful. They were careful not to push for
issues such as suffrage. Inapamphletsent
to potential donors, Zilpah Grant described
the “Benefits of Female Education”:

One of the important duties de-
volving on woman, is that of
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moulding the minds within the
sphere ofher influence. Whether
the educated female sustains the
relation of mother, sister, teacher,
or friend, to the children and
youth around her, her useful
ness may be greatly promoted
by possessing aptness to teach,
skill ininfluencing mind, and just
views of the great success of
education. (Grant)

The purpose, then, of female education
was not to influence and change people,
a goal that would have been extremely
unpopular, but to foster younger genera-
tions and other women.

The belief that women needed to use
their education unselfishly and within
acceptable spheres had not changed by
the time Lavinia Dickinson went away to
school. As late as the 1860s and 1870s,
graduates of Ipswich Seminary inter-
mingled essays entitled “Woman’s Work
for Women” with compositions about

Frenchkings and Roman battles (Order of

Exercises). Atthe same time, commence-
ment speakers warned graduates against
becoming “walking encyclopedias, bris-
tling with facts, and so becoming un-
lovely and unbeautiful” (Ipswich
Chronicle). Though the limitations of
women’s education in the 19" century are
important to mention, just as important is
that both Ipswich Seminary and Mount
Holyoke greatly furthered women’s edu-
cationand were considered revolutionary
intheirtime. Thateducated women would
stay in an “acceptable” sphere of influ-
ence was taken for granted by the edu-
cated elite, including the Dickinsons.
Bythe mid-1830s,Mary Lyonand Zilpah
Grant wanted to expand their school to
provide housing for more students (for
the most part, Seminary students boarded
with nearby families, limiting the number
ofpupilsthe school could accept), elevate
the quality ofacademics, and increase the
number of students from middle and work-
ing class families, a particular concern for
Lyon. The school sent out numerous
fundraising letters, and the principal and
assistant principal pleaded with the
school’s trustees to invest more time and
money into the effort. The women envi-
sioned a larger school that was more like
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acollege than most other female seminar-
ies at the time. When the trustees failed
to raise enough money to expand the
school at Ipswich, Mary Lyon proceeded
to plan for a school in South Hadley.
Many of her earliest funders were resi-
dents of Ipswich, teachers and students,
presentand former (Waters 2:556-7).

While Mary Lyon’s new school was
revolutionary in its scope and its desire to
educate young women of all economic
classes, Mount Holyoke was built on
what Lyon and Zilpah Grant had started
inIpswich. When MountHolyoke opened
in 1837, a large number of Mary Lyon’s
first teachers were from Ipswich, includ-
ing Eunice Caldwell, the school’s first
assistant principal, who had been the first
principal of Wheaton Seminary between
her stays at Ipswich and Mount Holyoke.
In her history of the founding of Mount
Holyoke, Elizabeth Alden Green writes,
“Classes were arranged on the Ipswich
system: two or three major subjects pur-
sued intensively for each ‘series’ of six to
ten weeks, and extras—including a weekly
composition, Calisthenics, and vocal
music—continued throughout the year”
(Green 184). Charles E. Goodhue, Jr. has
argued that “[t]he entire spirit and letter
of the Ipswich Female Seminary includ-
ing the course of study, plan of instruc-
tion and method of government was used
in this larger school which might have
been in Ipswich” (Goodhue). Though
Mount Holyoke was not exactly like its
predecessor, Mary Lyon’s educational
philosophies did not change; she used
what she learned at Ipswich, by all ac-
counts a model of women’s early educa-
tion, to design her new school.

In 1844, Eunice Caldwell Cowles and
herhusband Rev. JohnP. Cowles, a former
teacher at Oberlin College in Ohio, re-
opened Ipswich Female Seminary. Eunice
Cowles had learned how to teach and to
runaschoolinlarge partby watching and
learning from Zilpah Grantand Mary Lyon.
Moreover, asanative of Ipswich and with
a well-respected male educator as co-
principal, she could be more influential
over Ipswich residents and potential
funders than perhaps her predecessors
had been. In 1846, the school had 74
students. That number had risen to 147
when Lavinia Dickinson was a student

andreached its peak 0f214 in 1854 (Waters
565). The school gained national recogni-
tion as a prominent seminary.

By all accounts, the new Ipswich Semi-
nary was very similar to Mount Holyoke.
The similarities are evident by examining
the catalogues of both schools for the
academic year 1849-1850, Lavinia’s year at
Ipswich Seminary. Both catalogues list
teachers then students, providing the
hometown of the former. Both divide
students into three class years (junior,
middle and senior). Both catalogues then
describe the course of study, student clas-
sification, the curriculum, general exer-
cises, boarding arrangements, the divi-
sion of terms (both schools had three
termsranging fromelevento fifteen weeks),
and the price of tuition (Thirteenth Annual
Catalogue).

The curricula of the schools were also
very similar. Both schools studied the
Bible and had composition classes, as well
as“Calisthenics, Linear Drawing, and Vocal
Music.” French and Latin were taught at
each, while Ipswich also offered German.
The required texts and subjects were al-
most identical, though a book included in
the middle class of one school might have
been considered a senior text at the other.
As students in the lower grade at Ipswich,
Vinnie and Jane would have read the fol-
lowing: Reviews of Arithmetic, Geogra-
phy and United States History, English
Grammar and Parsing; Worcester’s Ele-
ments of History; Agassiz and Gould’s
Zoology;Day’s Algebra; Wood’s Botany;
and Abercrombie onthe Intellectual Pow-
ers. A student in the lowest grade at
Mount Holyoke would have had all but the
Abercrombie and Agassiz.

Melder has described the reopened
Ipswich Seminary as a “finishing school,”
yet the academics were comparable to the
high standards set by Mary Lyon in South
Hadley (Melder237). Inaletterto brother
Austin, Vinnie described her fellow stu-
dents as “not Amherst girls, yet some are
pretty and fine scholars” (Lavinia
Dickinson 89). The school, in fact, at-
tracted many talented students, including
Vinnie and Helen Hunt Jackson. Notably,
Mary Abigail Dodge was a member of the
senior class at [pswich when Vinnie was
there. Lavinia would have known Dodge;
they were in the same Latin class. As“Gail
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Hamilton,” Dodge became a noted essay-
ist and is rumored to have been a speech
writer for Secretary of State James Blaine,
arelative.

One issue that does not seem to have
been a factor for the Dickinsons is reli-
- gion. At Mount Holyoke, the pressure on
Emily to convert to Christianity was
strong. By late 1849, a religious revival
had swept Amherst. The Dickinsons made
little attempt to separate Vinnie from the
passionaterhetoric. The Cowles followed
in the footsteps of Mary Lyon by stress-
ing morality and mortality in their curricu-
lum. Vinnie seems to have been moved by
their teaching and begged Austin to con-
vert to Christianity:

Oh! Austin, I do so long to have
you come over to the Lord’s
side! Oh, if you have not yet
given yourself to Christ wholly
& entirely, I entreat you in the
name of the blessed Jesus, to
delay no longer, to deprive your
self of that happiness, that Joy,
no longer but my Dear Brother,
now, while pardon is offered you
while...the Holy Spirit is in your
midst & when the attention of all
is called to that subject. (Lavinia
Dickinson 96)
Whilethe religious doctrine ofthe Cowles
may or may not have been a consideration
when deciding where Vinnie would go to
school, that doctrine was an important
partof Lavinia’s education while she was
away.

When the Dickinsons sent Lavinia away
to school for a term, they chose a school
one hundred miles away, a significant
distance for a young woman who spent
the rest of her life in arm’s length of her
siblings. While there is no existing letter,
document, or other evidence to reveal the

Dickinsons’ exact motives for choosing
Ipswich, the fragility of a Mount Holyoke
in transition, the presence of Boston rela-
tives, and the decision of a trusted friend
to send his own daughter to Ipswich, must
all have weighed heavily.
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EMILY DICKINSON MUSIC SOCIETY FORMED

One of the outgrowths of last summer’s
annual meeting, “Emily Dickinsonin Song,”
was formation of an Emily Dickinson Mu-
sic Society. A dozen interested persons
metduring the EDIS gathering in Amherst
todiscuss goals for the organization. These
will include exploring musical interpreta-
tions of Dickinson’s poetry by serving as
aresource for information on composers
and their settings, and promoting perfor-
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mances of Dickinson songs.

Currently nearing completion is a
website set up through Southern Meth-
odist University. When it’s completed, a
link will be established with the EDIS
website, and it can also be accessed
through Google

Virginia Dupuy is current president of
EDMS. Anyone interested in joining
should contact her at Department of

Music, Southern Methodist University,
Dallas, TX 75275, or via email at
vdupuy@mail.smu.edu. Initial dues are
$10.00.

Meanwhile, Virginia and composer
William Jordan have performed Dickinson
recitalsinseveral cities in Texas. Anyone
wishing to sponsor such a performance
elsewhere should contact Virginia.
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The Dickinson Houses

DICKINSON HOMESTEAD AND THE EVERGREENS PLAN

TO BE REUNITED

InJanuary 2003, AmherstCollegeand
the Martha Dickinson Bianchi Trust
announced theexciting news that they
are taking steps to join The Dickinson
Homestead and The Evergreens as a
unified museum, to be called The Emily
Dickinson Museum. The new mu-
seum will be devoted to the interpreta-
tion of the life of the poet, her family,
and the community in whichshelived
and to the preservation of the houses
they inhabited.

As readers of the Bulletin know, for
several years The Dickinson Home-
stead and The Evergreenshave worked
collaboratively on tours, public pro-
grams, and other projects. During this
period of close cooperation it became
clear to the trustees of the Martha
Dickinson Bianchi Trustand the Trust-
ees of AmherstCollege thatcombining
the two houses into a single museum
held the greatest potential for bringing
the full story and legacy of Emily
Dickinson and the Dickinson family
to the public.

The Trustees of the Collegeagreed in
January to accept ownership of The
Evergreens, and the Martha Dickinson
Bianchi Trust then petitioned the
Hampshire County Probate Court to
transfer The Evergreens to the College.
The Probate Court must approve the
plan and the consequent dissolution
of the Trust, a ruling which could take
several months.

The arrangement calls for a direct
transfer (as opposed to a sale) of all
Trustassets to the College, including
the house, its contents, and the prop-
erty on which The Evergreens sits.
Income from the Trust's endowment
and royalties from several of Martha
Dickinson Bianchi’s publications
would be put toward the new
museum’s operating budget.

A Return to the Past

The Dickinson Homestead was built
in 1813 by Samuel Fowler Dickinson,
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the poet’s grandfather, and is said to
be the first brick house in Amherst.
His son, Edward Dickinson, pur-
chased half of the house in 1830 and
lived there with his young family for
ten years before moving them to a
wooden-frame house on North Pleas-
antStreet. In1855, Edward Dickinson
purchased theHomestead, undertook
extensiveremodeling, and moved his
family back to Main Street. By this
time, son Austin was completing law
schooland wasengaged tobe married
to Susan Gilbert; Emily was a young
woman of 24, soon to embark on her
extensive outpouring of poetry; and
Lavinia was honing her skills as the
manager of the Dickinson household.

In that same year, construction of
TheEvergreens —Edward’s wedding
gift to Austin and his fiancé Susan
Huntington Gilbert—began on the
western end of the Dickinson family
lot on Main Street. The impressive
Italianate villa that rose next door to
the Homestead was unique in mid-
19"-century Amherst, and underSue’s
direction became a center of social
and intellectual life in the town.

According to Polly Longsworth,
Dickinson biographer and chair of
the Martha Dickinson Bianchi Trust,
the Homestead and The Evergreens
functioned as asingle family estate for
the next 60 years, with daily contact
between members of the extended
household. Not until 1916, when
Martha Dickinson Bianchi, the last
surviving Dickinson of Edward's line,
sold the Homestead, were the proper-
ties formally separated. Martha re-
tained The Evergreens as her own
residence and repository of Emily
Dickinson artifacts.

In Martha’s later years, she was
acutely concerned that there should
be some fitting tribute to the life and
work of Emily Dickinson. She had
already opened The Evergreens to
those she called “pilgrims,” visitors

By Cindy Dickinson and Jane Wald, Editors

intrigued by Emily Dickinson’s poetry
and eager to know more of its source.
Martha offered these visitors both con-
versation and a view of household
items from the Homestead mostclosely
associated with the poet. She ap-
proached several prospective sponsors
inhopes of gaining supportfor preser-
vation of the Evergreens, without re-
sult. When Martha Dickinson Bianchi
died childless in 1943, she left The
Evergreens and its entire contents to
her co-editor Alfred Hampson. Be-
cause, in correspondence with
Hampson, she had affirmed the hope
“of keeping The Evergreens intact, as
the Dickinson Memorial,” Martha’s
will left-her ultimate wishes in an
ambiguous condition with the now
well-knownsstipulation that"thehouse
shall not be occupied or used by any-
oneotherthansaid Alfred L. Hampson,
the members of his family, guests and
servants, and if said property should
besold the house shall be razed before
the transfer of title to said land. . .For
sentimental reasonsIdo notwantmy
dwellinghouse occupied by anyone
else . .. and when the property is no
longer desired for occupancy by those
mentionedabove...Itismy will thatthe
house be taken down to the cellar." In
1947 Hampson married Mary Landis,
a long-time friend of Bianchi and
Hampson, and thecouple took up per-
manent residence at The Evergreens.
Widowed in 1952, Mary Landis
Hampsoncontinued toliveinthe house,
guarding the Dickinson legacy, until
her own death in 1988.

Mary’s concern about the future of
TheEvergreensled her toincludeinher
willa provision for a private trust that
would establish The Evergreens "and
itscontentsas a charitableand cultural
facility . . . associated with the Ameri-
canauthor Martha Dickinson Bianchi,
maintained as nearly as may be as
when it was occupied by her, for the
enjoymentand/ or cultural interest or
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fare of scholars and/or the general
public....” Mary Hampson also fore-
saw the advantage of re-uniting the
two Dickinson properties, indicating
that her purposes could be effected
“whether the trust property beadmin-
istered as a separate entity or in con-
junction with the Dickinson Home-
stead.”

Since 1998, when The Evergreens
was firstopened on a limited basis for
tours, the Homestead and The Ever-
greens have collaborated on numer-
ous programming and interpretive
projects. In 2002, the College and the
Martha Dickinson Bianchi Trustcom-
pleted an exploratory market study
and business plan thatsupported the
long-term sustainability and success
of a combined historic literary site.

Still to Come
Once the museums are legally joined,

the operations of the two Dickinson
houses willbe merged. Initially observ-
ers will note only minor changes. The
current administrative staffs of The
Homestead and The Evergreens will
remain in place to manage the new
museum. While owned by Amherst
College, the Emily Dickinson Museum
will be governed by a Board of Gover-
norsresponsible for setting policy, over-
seeing financial affairs, and raising
funds.

Inthe meantime, business continues
as usual at the two houses. The
Dickinson Homestead and The Ever-
greens opened for the 2003 season on
Saturday, March 1. Many special pro-
grams have been planned for the com-
ing year. Wewere pleased to collabo-
rate with the newest museum in
Amberst, the Eric Carle Museum of Pic-
ture Book Art, for “The Mythand Real-
ity of Emily Dickinson: Through the

Lens of the Arts,” a panel discussion
with artist Nancy Ekholm Burkert,
writer Jane Langton, biographer Polly
Longsworth, and photographerJerry
Liebling. Still to come area celebration
of National Poetry Month inlate April,
continuationof our popular “AtHome
and Glad” Tours and Tea offerings,
and the second annual “Angle of a
Landscape” series. More information
about these programs is available on
our web site http:
www.dickinsonhomestead.org, orby
phone at (413) 542-8161.

Readers of the Bulletin will take par-
ticular interestin theseupcoming pro-
grams and in the good news that the
Dickinsonestateisto be re-united. We
will keep you informed as plans de-
velop,and look forward to celebrating
with you this new stage in thelife of an
exceptional cultural resource in
Ambherst.

2003 SCHOLAR IN AMHERST AWARD COMPETITION

For2003, the $2000 Scholarin Amherst
Award will be named as a memorial
for MyraFraser Fallon, mother of EDIS
Membership Chair, Dr.Jim Fraser, and
is funded by a generous gift from Jim
and his wife Diana.

Myra Fraser Fallon, who passed
away in Huntington Beach, Califor-
nia on July 28, 2002, was born in
Golden, lllinois and majored in music
and English at Northeast Missouri
State Teachers College, Kirksville, Mis-
souri, graduating in 1939. Later Mrs.
Fallon did graduate work at UCLA,
USC and Pepperdine University and
completed a Master of Arts in Educa-
tion at Chapman College in 1969.
Throughout her life, she held many
teaching positions related to her love
of musicand also wasan accomplished
cellist who studied with Gabor Rejto
and played with the Inglewood and
GlendaleSymphonies. Sheretired from
the Huntington Beach City School Dis-
trictin1982. What]imespecially prized
about his mother was thatshe “loved
adventures, whether she was travel-
ing or reading.” As he remembers,
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ANNOUNCED

“Theclassics wereamong my mother’s
favorite adventures.I have her copy
of Shakespeare with penciled com-
ments in the margins there, just as
Dickinson kept her memories.”

The 2003 award will be made to an
individual with demonstrable need to
do research on Dickinson at libraries
and other institutions in the Amherst
area. It may be used for expenses re-
lated to that research, such as travel,
accommodations, or a rental car. A
minimumstay of one week in Amherst
is required. Recipients also may use
the fellowship to initiate a lengthier
stay in the area. Preference will be
givento persons withcompleted PhDs
who are in the early stages of their
careers.

To apply for the 2003 Fraser Fallon
Scholarin Amherst Award, pleasesend
three copies of a curriculum vitae, let-
ter of introduction (written by the ap-
plicant), a two-page project proposal,
and a brief bibliography, by October
15, 2003, to Jonnie Guerra, President,
EDIS, Cabrini College, 610 King of
Prussia Road,Radnor, PA 19087, USA

or to jguerra@cabrini.edu. Inquiries
also may be addressed to Suzanne
Juhasz, Department of English, UCB
226, University of Colorado, Boulder,
CO 80309, USA or to
juhasz@spot.colorado.edu. Letters of
recommendation are not accepted as
part of the application packet.

Late-Breaking News
Poets Against the War, edited by Sam
Hamill, with Sally Andersonand oth-
ers, was released on April 20 by
Thunder’s Mouth Press/Nation
Books ($12.95). The collection origi-
nated with plans for a White House
literary eventto befocused, in part, on
Dickinson; the cancellation of theevent
led to a call for poems against the war
inlraq. Several poems commenton the
irony of attempting to "cancel"
Dickinson's Americanvoice. Thecol-
lection is being distributed to book-
stores nationwideand canbe ordered
online at www.poetsagainstthe
war.com. News supplied by Ellen Louise
Hart.
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VISITING EMILY DICKINSON'S AMHERST:
A REPORT FROM THE FIRST "SCHOLAR IN AMHERST" AWARD

RECIPIENT

When larrived in Amherston April 9,2002,
it was my third visit there. On the other
occasions, | had stayed for only a few
days, buthaving been made the first recipi-
ent of the Emily Dickinson International
Society’s “Scholar in Amherst Award,” |
was fortunate enough to be able to stay for
three weeks. In one of Amherst’s hottest
Aprils in recent years and with a letter
introducing me as the Rogosa Scholar in
Ambherst, | set out with many questions
aboutthe role Shakespeare played in Emily
Dickinson’s life. Ibegan my research in the
Special Collection at the Jones Library
where I examined the local newspapers:
The Amherst Record, The Franklin and
Hampshire Express, and Springfield Re-
publican. This yielded interesting in-
formation about Shakespeare’s local re-
ception in Amherst. For example, on the
announcement page of issues of The
Ambherst RecordinSeptember 1871, 1 found
advertisements for a clothes shop in
Northampton that played on the famous
Hamlet line “to be or not to be that is the
question.” Theyread “TOBUY, ORNOT
TOBUY, THAT’S THEQUESTION/But
before you buy, be sure and examine the
magnificent stock of goods just received
by Draper & Ockington.” Here Hamlet’s
philosophical musings about life and death
have been re-written to express every
consumer’s dilemma; the Dane’s existen-
tial anxiety has become the impasse of New
England shoppers. This suggested that
Shakespeare’s plays were familiar enough
to the Amherst community to be used as
partofalocaladvertising campaign. Italso
showed that even in the nineteenth cen-
tury Shakespeare’s status as a cultural
icon was established to the extent that his
most famous lines could be used in an
amusing way to sell products. The corre-
lation implies that Shakespeare is a great
writer and this is a great place to buy
clothes. Moreover, Draper & Ockington
suggest that if readers are clever enough
torecognise this allusion, they are the kind
of customers who will appreciate the
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clothes this shop sells.

What surprised me most about these
newspapers was their detailed informa-
tion about some key events in
Shakespeare’s nineteenth-century recep-
tion in America. For instance, the Astor
Place Rioton May 10, 1849 was examined
thoroughly in the Springfield Republi-
can over a period of five days. The Re-
publican explained how tensions began
because of rivalry between two actors,
Edwin Forrest, an American, and William
Macready, an Englishman; both actors
were playing Macbeth in two different
class—orientated theatres, Forrest in the
more “democratic” Park Theatre and
Macready in the highly-priced Astor
Place Opera House. From this newspa-
per, a reader like Dickinson would have
learned that after Macready’s perfor-
mance on May 10 this rivalry culminated
into a "shameful" riot in which fifteen
people were killed and twenty-five
wounded. (In fact, twenty-two people
werekilledand morethanahundred people
were injured.) On May 12 the Springfield
Republican noted that before the riot it
was arranged that a strong police pres-
ence would be outside the Opera House
as threats of violence were placed on
those who “dared express their opinion at
the English Aristocratic Opera House”
and working men were told to “stand by
their lawful rights.” This suggested that
the riot was as much about class as na-
tionalism and showed that Americans
associated a certain elite and moneyed
class with England and Englishness. 1
wondered what Dickinson thought about
the event and its implications. Moreover,
I wonder if this event and these news
reports reinforced scepticism in Amherst
about theatre and drama, and fed into the
Calvinist prejudice against theatre.

The Jones Library Special Collection
also contains many volumes of Atlantic
Monthly, Scribner’s Monthly and
Harper’s New Monthly that contained
articles on Shakespeare and his plays.

Accordingly, anavidreader ofthese jour-
nals, like Dickinson, was updated and
informed about the latestideas circulating
about Shakespeare, as well as the views of
leading American critics on his plays.
Even more interesting were the various
editions of the textbooks Dickinson stud-
ied at Amherst Academy and Mount
Holyoke. Although Shakespeare’s place
in education in America at the time was
negligible, it was fascinating to read, for
example, Ebenezer Porter’s Rhetorical
Reader (1835)andnotethe very few occa-
sions when Shakespeare’s plays were used
as examples of some ofthe many complex
rules of rhetoric. Interestingly, when a
quotation from a Shakespeare play was
used, his name was never mentioned. Was
this because of Shakespeare’s associa-
tions with the immoral theatre or because
his plays were so familiar and easily iden-
tifiable that it was unnecessary to mention
their author? The Special Collection also
contained many books and articles on
Dickinson that are not published in the
UK, for example Alfred Habegger’s My
Wars are Laid Away in Books, the re-
cently published Concordance to Emily
Dickinson’s Letters, and an essay by
Keiko Beppu entitled “‘O, rare for Emily!”
Dickinson and Antony and Cleopatra’ in
a Japanese collection of essays called
Emily Dickinson: Afier a Hundred Years
(1988). The excellent facilities at the Jones
Special Collection and the kindness of the
Curator and staffmade my days there very
productive.

I split my time in Amherst between the
Special Collections at the Jones library
and Amherst College’s Frost library. In
the Frostlibrary, l aimed to discover some-
thing about theatre in Amherst in
Dickinson’s lifetime. To my surprise, I
found no evidence that a full-length stan-
dard Shakespeare play was ever performed
there in Dickinson’s lifetime. This rein-
forced my belief that while Dickinson’s
Amberst, like other New England towns,

continued on page 29
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FILM REVIEWS: LOADED GUN AND WORDS LIKE

BLADES

Wolpaw, Jim, writer/director/
producer. Steve Gentile, cinema-
tographer/editor/producer. Loaded
Gun: Life, Death, and Dickinson.
Produced in association with The
IndependentTelevision Service
Center for Independent Documen-
tary. 2002. 56 min.

Morgan, Ron, producer/director.
Emily Dickinson: Words Like

Blades. Chip Taylor Communica-
tions, 2 Fast View Drive, Derry,

New Hampshire, 03038, (800)876-
CHIP. 1998. 30 min.

In19871found myselfin Upstate New
York on the set of a PBS film called
Voices and Visions: Emily Dickinson. 1
was there to check historic detail dur-
ing scenes like the recreation of Emily
Dickinson’s baptism, and to answer
such questions as, “When the
Dickinson carriage drove down
Ambherst’'s Main Street, would ithave
traveled on the left or the right side of
the road?”

The Voices and Visions documentary
was produced in what we might call
the middle period of films on Emily
Dickinson. Thefirstsignificantattempt
was a television film featuring Claire
Bloom in 1976. The genre has come a
long way from that stilted, almost
unwatchable film, to Ron Morgan’s
sensitive Words Like Blades, and Jim
Wolpaw’s wildly comic and deeply
probing Loaded Gun.

Dickinson’s life has long been por-
trayed on stage, since the appearance
of Susan Glaspell’s Pulitzer Prize win-
ning Alison’s House in 1931. It wasn’t
until the 1970s that film and television
began to be explored for new ways of
understanding the poet. In 1976, the
Nebraska Educational Television Net-
work assembled acastof Claire Bloom
and members of the First Poetry Quar-
tet for a half hour tribute to the poet
called The World of Emily Dickinson
(available from GPN Educational
Media, 1800 North 33rd St., P.O. Box
880669, Lincoln, NE 68501). The film

EDIS Bulletin

By Daniel Lombardo
imagines a gathering of sister Lavinia
Dickinson, cousin Louise Norcross,
and Thomas Wentworth Higginson
in the Dickinson's sitting room. Emily,
played by Bloom, occasionally enters
the conversations, but is mostly seen
reciting her poemsin her bedroom. It's
a quiet, dull film with improbable
scenes, like Emily and Laviniareciting
“"Hope’ is the thing with feathers”
(Fr314) asa duet, and Higginsonadd-
ing inane comments, such as (to
Lavinia), “Yoursister certainly hasan
active imagination.”

A year later, in 1977, Jean McClure
Mudge produced Emily Dickinson: A
Certain Slant of Light. Mudge had writ-
ten Emily Dickinson and the Image of
Home (University of Massachusetts
Press, 1975), and was the resident cu-
rator of the Dickinson Homestead. As
on-screen host, Julie Harris takes us
through the Homestead, outto Mount
Holyoke College, and to the Dickinson
gravesite. All the while, Harris offers
cogent commentary on the life and
work The film holds up surprisingly
well. Produced at a time when, for
example, Susan Dickinson was usu-
ally given aminorandrather negative
role in the poet'slife, the film portrays
Emily’s sister-in-law as a well-read,
extraordinary woman who critiqued
Emily’s poems and shared her library
with the poet. Julie Harris’s readings
of the poems are passionate, yet re-
strained, unlike her shrill readings
heard inthe video of the play, The Belle
of Amherst.

A Certain Slant of Light employed a
young Ken Burns as the camera assis-
tant, and his present-day cinematog-
rapher BuddySquires as the principle
cameraman. The30 minute film (avail-
ablefrom Monterey Home Video) won
the CINE Golden Eagle Awardand the
Red Ribbon of the American Film Fes-
tival.

In the 1980s, the New York Center
for Visual History produced its land-
mark Voicesand Visions Series, one-hour

documentaries on thirteen American
poets. The Dickinson entry, shownon
PBSin 1988, remains the mostintellec-
tually stimulatingand comprehensive
film treatment of the poet. The com-
mentators are superb— Anthony
Hecht, Adrienne Rich, Richard Sewall,
and Joyce Carol Oates. Written by
Judith Thurmanand narrated by Jane
Alexander, the film searches widely
through the poetry, the poet’s educa-
tion, her grasp of scienceand theology,
belief, relationship to death, the social
and political context of Amherst, is-
sues of friendship and love, and
Dickinson’s opinion of publication.

Director Veronica Young usesa va-
riety of stylesfor illustrating the poetry
-usually some form of scrolling the
words across a natural background-
but not always successfully. Her tab-
leaus of costumed actors work well,
primarily because they don’t embar-
rass the actors by having them attempt
to speak as the Dickinsons.

Thefilm retains much of its relevance
some fifteen years later. Were it pos-
sible to update it, however, the film
would benefitfromaccess to the Home-
stead (denied whenthe film was made)
and to Austin and Susan Dickinson’s
recently opened Evergreens. Moreim-
portantly, itwould be enriched by new
sources, like the Evergreens materials
(now at Brown University), the
Norcross-Edward Dickinson corre-
spondence (at the Jones Library, Inc.,
Ambherst), new understandings of Su-
san Dickinson and Emily Norcross
Dickinson, Ralph Franklin’s edition
of the complete poems, and Cynthia
MacKenzie's concordance to the let-
ters.

It will, however, always be some-
thing of a thrill to watch Joyce Carol
Oates talk about Dickinson as “one of
the incontestible geniuses in the En-
glish language, “one for whom “al-
mostany life shehad lived would have
tobe one thatallowed her to create the
work,” or to hear Adrienne Rich de-
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scribe whatshe learned aboutwriting
from Dickinson (“Thereare extraordi-
nary psychological states which can
be hunted downinlanguage, butthat
language has to be forged, it has to be
created”), or to watch Richard Sewall
asheexclaims, “Words have the power
to kill - she knew that! They also have
the power toredeem - she knew that -
and to exalt!”

Stylistically, the Voices and Visions
Series owed a lot to the documentary
innovations of Ken Burns—the on-
screen scholar/celebrity interviews,
creative use of archival photographs
and manuscripts, exhaustive re-
search, and outstanding cinematog-
raphy.

It would beanother tenyears before
producer/ director Ron Morgan de-
cided to take another]ook atthe poetin
his Emily Dickinson: Words Like Blades.
Morganeschewed on-screen commen-
tators and readers, and came up with
a style somewhere between modern
documentary formand creative video
interpretation. He combines succinct
historical narration with a streaming
montage of historical photographs. The
strong readings of poems and letters
are often fused with abstracted im-
ages, stop-actioneffects, etc., that work
quite well. Whenappropriate, asimple
slow-motion scanis used across quiet
scenes, like leaves fluttering on a
branch.

From the start, Morgan lets us know
this will not be an easy, sweetened
look at Dickinson. The 1976 film, The
World of Emily Dickinson, began with
Claire Bloom reading the childlike
“Dear March - Comein-/ How glad I
am” (Fr1320). Words Like Blades be-
gins with the more convincing “Pre-
sentiment-is thatlongshadow -on the
Lawn-/ Indicative thatSuns go down-
/ The notice to the startled Grass/
That Darkness - is about to pass-”
(Fr487). We occasionally glimpse an
actress portraying Dickinson, one who
is a bit too pretty for the part. This is
more than made up for by powerful
sequences, like the one on Dickinson
and the Civil War in which excerpts of
Dickinson'’s letters are read over Mat-
thew Brady stills from the war.
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The film is aptly titled with words
from the poem, “She dealt her pretty
works like Blades -/ How glittering
they shone-/ Andevery One unbared
aNerve/ Orwantoned witha Bone...”
(Fr458). In only thirty minutes, this
filmreaches deeper thanexpected, and
does so inan intimate and innovative
style.

Some ten years ago, Jim Wolpaw
entered my then-office at the Jones Li-
brary in Amherst with an idea for a
film. It would begin, he said, with a
dream sequence of Emily Dickinson
playing second base at a ball game. I
was accustomed to meeting people
who channel Dickinson, dress like
Dickinson, or believe they are
Dickinson, but Jim was different. An
accomplished film maker (he teaches
the subject at Emerson College),
Wolpaw’s 1985 film Keats and His
Nightingale: A Blind Date had been
nominated for an Academy Award.
From Jim's fertile mind comes the most
creative of Dickinson films, a personal
search for the poet which ultimately
proved Dickinsonright:“Much Mad-
ness is divinest Sense-"”

By calling the film Loaded Gun: Life,
Death, and Dickinson, Wolpaw makes
hisintentclear: Thoughhe willtoss us
around the outer wry edges of the
Dickinson world, he will always draw
us back to the center where we find a
poetwith “the powertokill, / Without
- the power to die-” (Fr764).

 Early on, we hear the film maker
himself saying, “So how does this
woman, who was apparently too sen-
sitive to go out in the world, write
about the world with such power and
precisionand presence? I've been try-
ing toanswer this question witha film.
I started out using a standard docu-
mentary approach. I interviewed po-
ets [film clip of Billy Collins appears],
scholars [film clip of Dan Lombardo],
performers [film clip of Julie Harris],
and biographers[film clip of Polly
Longsworth].Icollected archival prints
and photographs, added some period
music, and recruited anarrator to tie it
alltogether.”

Thefilm proceeds, instandard docu-
mentary fashion, with remarks from

theabove commentators, towhich are
added comments of three psychothera-
pists (“She chooses to live, for her pur-
poses, inacoffin,” saysone). Wolpaw,
abundantly aware that Dickinson be-
longs to popular cultureas muchas to
academe, then brings in a rock band
(guitars, drums, and a sultry singer,
doing “Loaded Gun”), a “sensitive”
tuning into Dickinson’s past lives (“I
can see her in a life in the past as a
Buddhist monk...”), and Phil Jenks
whose tattoo of Emily Dickinson spans
his entire back.

Wolpaw then drops documentary
style and, as he says, tries “the Holly-
wood approach instead.” He holds a
casting call for someone to play
Dickinson and receives over 1,000 re-
sponses, including 100 men. As with
mostof the film, wearenotsure whois
being puton.Iseach actressaware that
only the audition is needed, that the
audition itself will be the role she
plays? Arewetobelieve Wolpaw when
he says his hope, with this very funny
sequence, was to find “some flashes of
imsightthatlcould piece together with
therestof the material to forma portrait
of the poet”? One of the delights of the
film is that it forces us to question
everythingweareseeing. Welaughat
thescreenand atourselves inournever-
ending search for Dickinson.

The actresses are each asked five
questions, which are intercut with the
commentators’ serious remarks on the
same topics. This sets up a delicate
oscillation that can leave one giddy.
For example, the third question, “Do
youhaveaproblem withGod?” elicits
the following sequence:

Actress One: “No, I do not
have a problem with God.”
Actress Two: “Yeah,  have a
problem with God.”

Professor Alan Powers
(exasperated):“A... problem...
with....God?”

Thefilm cuts to Polly Longsworth’s
comments on Dickinson and the con-
cept of “damnation,” and mine on
Dickinson and the place of religion in
Ambherst society. Julie Harris reads
“Some keep the Sabbath going to

continued on page 31
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THE POETESS SINGS:

A TRIBUTE TO EMILY DICKINSON

The Poetess Sings was conceived, writ-
ten,and performed by Carolyn Heafner
as a tribute to Emily Dickinson. This
work, originally a theater piece which
was subsequently recorded on CD in
2001, contains twenty-seven Emily
Dickinson poems in musical settings
by eightdistinguished Americancom-
posers who are recognized for their
sensitive interpretations of Dickinson’s
poetry. In addition to singing all the
lyrics, Miss Heafner interweaves perti-
nent, illuminating narration between
the settings, using material she has
gleaned from Dickinson’s poems and
letters as well as from sources such as
Jay Leyda’s The Years and Hours of Emily
Dickinson, Richard Sewall’s The Life of
Emily Dickinson,and Martha Dickinson
Bianchi's Emily Dickinson Face to Face.

The CD is a culmination of a process
that began some years ago when Miss
Heafner was researching American
music for material to include onan LP
recording for which she had a grant.
During her search, she claims that she
was “struck” by the number of com-
posers who had chosen Dickinson’s
poems for their musical settings. She
began to envision a concertcomposed
solely of Dickinson settings, along with
readings from some of the poet’s letters.
As she delved into Dickinson’s life
more fully, Miss Heafner became en-
amored with therich, full, creativelife
Emily Dickinson led, and it became
evident that her original project had
expanded beyond a concert’s limits.
Asaresultof her “discoveries,” atwo-
act theater piece, complete with cos-
tume, sets, and a director, came into
being as The Poetess Sings - A Tribute to
Emily Dickinson.

In describing the process of
creating the theater piece, Miss Heafner
reveals that the music came first, and
she admits that she looked at more
music than she can remember. Fortu-
nately, she plays the piano enough to
hear what things sound like and how
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they feelin her voice. Ultimately, she
claims it was a matter of getting to-
gether whatshe liked and then elimi-
nating what could notbe used. Asshe
worked through this process, she be-
gan to realize that the poems in the
music somehow fell into categories.
She says, “Of course, anyone who
knows Emily’s poetry could have told
me that, butlhad to discoverall of this
formyself - and thatisa good thing to
do.” So, she organized sections ac-
cording to topics, such as nature and
death, and attempted to have variety
within those sections.

The diversity of her final choices is
evident. The Poetess Sings opens with
ErnstBacon’slovely setting of “It's All
I Have to Bring,” which is so aestheti-
cally pleasing that one can scarcely
imagine another setting to replace it.
Another selectionis “This Little Rose,”
in which William Roy captures the
eleganceinherentinthe rose quitesim-
ply, asif itneeded no enhancement; a
change of key in the last stanza lends
all the variation needed. In “There
CameaWind Likea Bugle,” Lee Hoiby
conveys the mighty rush of the wind
through the trees by continuous ar-
peggiosup and down thescales, while
John Duke sets a pensive tone, with a
tranquil quality, in his “New Feet
Within My Garden Go.” One can
scarcely miss the Gilbertand Sullivan
influence that flavors Otto Luening’s
“Experimentto Me,” nor can the disso-
nant, jarring, beating, surrealistic
sounds of Aaron Copland’s “I Felt a
Funeral in My Brain” be soon forgot-
ten. Insharp contrastto this Copland
setting, Otto Luening composes a
simple, sparse, chord-likeaccompani-
mentfor thesentimental “IfICanStop
One Heart From Breaking,” which is
highly appropriate to convey the
poem’s message. Ernst Bacon’s ac-
companiment for “Simple Days” is
perfectly matched to the intent of
Dickinson’s poem, providing only the

simplest of tones possible to support
the words, whereas Robert Baksa’s
setting of “Who Robbed the Woods?”
isalmost overpowering with its fren-
zied activity, as if all the villagers had
joined forces in pursuit of the “rob-
ber.” Miss Heafner clearly achieved
her desire to include an eclectic
group of settings.

Miss Heafner also sought to vary
the narrative, so thatsometimes there
would be two songs and narration,
while at other times there would be
three or four songs and then narra-
tion, thus avoiding a monotonous
pattern of justsing, talk, sing, talk. She
wroteeverything in thenarration that
isnota directquote, relying heavily on
Dickinson’s poems and letters for
muchof hernarrative material. Often,
this quoted material, removed from its
usual content, becomes even more
piquant and dynamic in its new set-
ting. Because Dickinson’s family re-
lationships were so important to her,
Miss Heafner wanted to include what
shecould, yettherejustalways seemed
to be toomuch, shefound. “Iwas, after
all, trying to lether story be told by her
poems and the music,” Miss Heafner
said, “ the music being uppermostin
my mind as the primary impactof the
piece.” She gives her director credit
for helping with the editing, a process
involving many hours of paring down
thematerialshehad written. Together,
they achieved a unique blending of
musical settings of Dickinson’s po-
etry with narration obtained from
Dickinson’s letters and from other
primary source material.

Itwas Miss Heafner’s “ great good
fortune” to begin working on this the-
ater piece whenall the composers rep-
resented were still alive. Her first
introduction to musical settings of
Dickinson’s poetry came during her
freshmanyear in college with her first
voice teacher, who gave her a small

continued on page 30
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OBITUARY: BRITA LINDBERG-SEYERSTED

Our friend professor Brita Seyersted
died suddenly on December 23, 2002,
afterayear-longbattle withillness. We
have losta dear colleague and an out-
standing Americanist.

Brita Seyersted was born in Swe-
den.She began herstudiesat Uppsala,
had study and researchresidencies at
several American universities, served
as a lecturer in Uppsala, and came to
the University of Oslo in 1968. Here
she was active as a researcher, advi-
sor, and teacher, serving as well as
section chief for English.

Her firstbook, her thesis The Voice of
the Poet: Aspects of Style in the Poetry of
Emily Dickinson, isstillastandard work
in American literary scholarship. The
value of this work is reflected in her
receipt, in2001, of the Emily Dickinson
International Society’s “Distin-
guished Service Award.” As a re-
searcher, BritaSeyersted concentrated
on the work and circumstances of fe-
male authors, as in the newly pub-
lished book Sylvia Plath: Studies in Her
Poetry and Her Personality, and in Black
and Female, in which she turns to fe-
male authors of color.

Another main interest, the English
author Ford Madox Ford and his con-
nections with American literary fig-

Translated by Nils 1. Johansen
ures, resulted in no less than three
books.

Brita Seyersted’s research was
guided by her will and the ability to
think new thoughts, as well as by re-
spect for traditional demands and
good methods. Her teaching was
guided by a clarity and involvement
with her subject matter. She was also

known for her encouragement of fe-
malestudents.

The independence and care that is
showninher work colored her person-
ality. She had opinions about cases

By Einar Bjorvand, Bjorn Tysdahl, and Per Winther

and personalities and she had the
courage of her convictions. She al-
ways opposed superficiality at the
sametimeas she showed respectfor
others’ points of view. It was educa-
tional and thought provoking in so
many ways to be with her. She wasan
exciting conversation partner. Her
loss is deeply felt.

Brita was her friends’ friend. The
nearness with which she met us did
notjustcover our field orintellect. She
wished that we would do well in life.
Itwas a wish that we experienced asa
strongforce. Itmeantsomethingforus,
and will mean something in the fu-
ture.

Our thoughts go to Per, who has lost
adearwife, and to therestof the family.

Originally published in Aftenposten,
Oslo, Norway, 11 January 2003.

Nils 1. Johansen, a retired professor of
geological engineering, has taught at
the University of Alaska, Fairbanks,
and is presently affiliated with the
University of Southern Indiana. His
research and teaching interests range
from geotechnical engineering to the
student learning process.

2002 POLLAK

On behalf of the EDIS Board of Direc-
tors, Dr. Jonnie Guerra, President of
EDIS, is pleased to announce that
Angela Sorby has been named the re-
cipient of the 2002 Pollak Scholar in
Ambherst Award. Sorby earned her
Ph.D.inEnglishLanguageand Litera-
ture from the University of Chicago
and iscurrently anassistant professor
at Marquette University where she
teaches both undergraduate and
graduate courses in American poetry,
nineteenth-century American litera-
ture, world literature, and poetry writ-
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ing. She is at work on a book manu-
script, Schoolroom Poets: Power, Peda-
gogy, and Daily Life in America, 1855-
1914, that will conclude with a chap-
ter on Emily Dickinson. Tentatively
titled “Dickinson’s Repetitions,” the
chapter will examine, according to
Sorby, how the poet’s work “engages
with rhetorical repetition as it was
practiced during her lifetime.” Sorby
plans to use the $2000 award for a
research trip to Amherst during which
shewillinvestigate scholarly resources
that can illuminate the culture of oral

performance in New England from
1830 to 1886. This residency will be
“enormously valuable,” Sorby writes,
to ground her Dickinson project “in
concrete historical practices.”

The 2002 award honors Vivian
Pollak, the second president of EDIS,
and is partially funded by a gift from
her mother, Sylvia F. Rogosa.
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MEMBERS' NEWS

AMERICAN LITERATURE ASSOCIA-
TIONCONFERENCE, May23-25,2003
Cambridge, Massachusetts
SPONSORING SOCIETY: EmilyDickinson
International Society

PANEL ONE: Dickinsonand Whig Poli-
tics. Chair: Robert McClure Smith, Knox
College. Panelists: Coleman Hutchison,
Northwestern University (“'Eastern Ex-
iles": Dickinson, Whiggery, and War"),
Dombhnall Mitchell, Norwegian Univer-
sity of Science and Technology, ("Ar-
dent Spirits: Social Reform in Emily
Dickinson's Poetry"), Betsy Erkkila, North-
western University, ("Dickinson and the
Artof Politics").

PANELTWO: Dickinsonand Ecocriticism.
Chair: Paul Crumbley, Utah State Univer-
sity. Panelists: Christine Gerhardt, Uni-
versity of Dortmund, ( "'Often seen—but

ACADEMIC MEETINGS

seldom felt: Looking for Place in
Dickinson's Nature Poetry"), Jonathan
Skinner, SUNY at Buffalo, ("'Pinions of
Disdain': Dickinson’s Ornithology"),
Elizabeth Petrino, Fairfield University,
("Emblem-Reading in Dickinson's Floral
Poetry").

SSAWW CONFERENCE, September
24-27 Fort Worth, Texas

PANEL ONE: Reading Emily Dickinson's
Letters. Moderator and organizer: Eleanor
Heginbotham, Concordia University Saint
Paul. Paul Crumbley, Utah State Univer-
sity (“Eluding the Tribunal: Dickinson’s
Correspondence and the Politics of Gift-
Based Circulation”), Ellen Louise Hart,
Cowell College UC Santa Cruzand Martha
Nell Smith, University ofMaryland, MITH
(Maryland Institute for Technology in the

Humanities) (“Dickinson’s Correspon-
dences: Fluid Texts”), Vivian R. Pollak,
Washington University, St. Louis,
(“Queering Dickinson and Reading her
Letters”), Todd Samuelson, University of
Houston (“Pen’s Inflections: Emily
Dickinson’s Epistolary Privilege”).
PANEL FOUR: Emily Dickinson as Nine-
teenth-Century “Authoress.” Chair: Jane
Donahue Eberwein, Oakland University
and the Emily Dickinson International
Society. Emily Seelbinder, Queens Uni-
versity (“Writing like a Man: George Eliot
and the ‘Supposed Person’”), Catherine
Cucinella, Oakland University (“Unruly
Authoresses: Fanny Fern, Elizabeth
Stoddard, and Emily Dickinson”), Paula
Bennett, Southern Illinois University
(“Fancy’s Flight: Osgood and Dickinson
on the Subversive Imagination”).

Rita Dove, Poet Laureate of the United
States (1993 to 1995) and Commonwealth
Professor of English at the
University of Virginia in Charlottsville,
will be the speaker at the fifth
annual Emily Dickinson Lecture in Ameri-
can Poetry at the Pennsylvania State
University on October 3, 2003.

Alfred Habeger's My Wars Are Laid Away
in Books: The Life of Emily Dickinson,
has wonthe 2002 Oregon Book Award for
Literary Nonfiction. The judge in this cat-
egory was Jo Ann Beard (author of T#e
Boys of My Youth). Ms Beard commented:
"This is a lovely book written in celebra-
tion of art and passion and scholarship. A
meticulously reserearched and psycho-
logically astute examination of Emily
Dickinson's life and work, this book is as
compelling as a good novel. ... The book
sent me back to the poems, again and
again, and reminded me that passion-
whether it be that of the artist or of the art
appreciator-is a gift, luminous and tran-
scendent."”

The winner of the election for the Member-
at-large position will be announced at the
annual EDIS meeting, June29,2003,and in
the November/December 2003 Bulletin.
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ANNOUNCEMENTS

The Saskatchewan chapter of EDIS
will present an evening of Dickinson’s
poetry at Chapters bookstore in Regina
the last week in May. A group of five
"readers" of Dickinson will present
their response to a poem that had a
particular impact on their writing or
their life. Lemonade and black cake will
be served.

Tapes and DVDs of Loaded Gunare avail-
able for $29.95 plus $6 shipping and han-
dling from Jim Wolpaw 401-846-4394,
jwolpow@aol.com,or
www.dickinsonfilm.com. For purchase
made by EDIS members, or through the
Homestead or Evergreens, Wolpaw and
Steve Gentile, producers/directors, plan
to donate $10 to the Homestead/Ever-
greens (distribution to be worked out).

Poetry Center San Jose (Northern Califor-
nia) celebrated National Poetry Month
with “An Emily Dickinson Evening of
Music, Poetry and Conversation,” Tues-
day, April8,2003,at7:30 PM inthe Recital
Hall ofthe Performing Arts Center at Santa
Clara University.

The program featured talks by Ellen
Louise Hart, an editor of the Dickinson
Electronic Archives; BarbaraKelly, book

review editor for the Emily Dickinson
International Society Bulletin; Aife
Murray, a scholar and mixed media writer;
and Brian Holmes, composer of Amherst
Requiem. Also included were musical
performances by Frank Farris, tenor,
Josephine Gandolfi, pianist, and the
Women’s Chorus of San Jose State Uni-
versity, directed by Elena Sharkova, and
areading of Emily Dickinson’s poetry by
Nils Peterson. A full report on this event
will be provided inthe November/Decem-
ber issue of the EDIS Bulletin.

EDIS Saskatchewan chapter chair, Cindy
MacKenzie, will presentapapertitled, “’It
ceas’d to hurt me’: Emily Dickinson’s
Language of Consolation” at the
LEARNEDS, the Canadian Congress of
the Humanities and Social Sciences, at
Dalhousie University in Halifax, Nova
Scotia in May. The panel was organized
by chair of the Maritime chapter of EDIS,
Nancy Johnston, to nurture Canadian
interestin Dickinson’s work. Other mem-
bers of the panel are Antony Adolf pre-
senting “Questionable Quotations in
Emily Dickinson: A Source-Critical Ap-
proach” and Meredith Donaldson, *” Sum-
mer has Two Beginnings’: Eschatology
in the Poetry of Emily Dickinson.”
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PHILADELPHIA MEETING, JUNE 27-29, 2003

You are cordially invited to join the
celebration of the Emily DickinsonIn-
ternational Society’s fifteenth anniver-
sary in Philadelphia. Cabrini College
inRadnor, Pennsylvania will host So-
ciety members and other Dickinson
enthusiasts from June 27 to 29, 2003,
for the 2003 Annual Meeting and
Weekend Program.

The Society looks forward to wel-
coming Dickinson back to Philadel-
phia, a city she visited in 1855 on her
only trip outsideof Massachusetts.We
also will use our location in Philadel-
phia to explore the connections be-
tween Emily Dickinsonand Marianne
Moore, arelationship thatalready has
produced provocative commentary.
As many of you know, Moore’s own

association with Philadelphia is sub-
stantial. She earned her BA from Bryn
Mawr Collegein 1909, and the library
atBryn Mawr College houses signifi-
cant Moore materials in its special
collections. Inaddition, the Rosenbach
Museum and Library holds both
Dickinson and Moore manuscripts
and has agreed to mount a small, ex-
clusive exhibition for Annual Meeting
participants during the weekend.
The events of the weekend will in-
clude talks on Dickinson and Moore
as well as Dickinson and Philadel-
phia, workshop discussions of
Dickinson and Moore poems and let-
ters, and a bus tour that will include
visits to the Canaday Library at Bryn
Mawr College, theRosenbachMuseum

and Library, and the Arch Street Pres-
byterian Church where some biogra-
phers allege Dickinson heard Rever-
end Charles Wadsworth give a ser-
mon during her Philadelphia visit.
On the social side, activities will
include a festive reception and buffet
dinner, a Concerted Reading of
Dickinson poems directed by Suzanne
Juhasz, and dinner on the town in
Philadelphia following the bus tour.
For more details, please consult the
detailed weekend schedule posted
on the Society’s website.
Aregistration form for the Annual
Meeting is included below. Please
address any questions to Jonnie
Guerra, EDIS President, at
jguerra@cabrini.edu or 610-902-8301.

Return with payment by May 20, 2003 to:

Jonnie Guerra, EDIS President
Cabrini College, 610 King of PrussiaRd.,
Radnor, Pennsylvania 19087 USA

Name

REGISTRATION FORM

Affiliation

Address

Phone:

Email:

Registration confirmation will be by email unless another method is specifically requested.

Registration Fee*

[ ] Current EDIS member—$85.........
[ ]| Non-member —$100..................

*Includes all talks and workshops, Friday reception and dinner, Saturday picnic and bus tour, and Sunday box lunch.

Additional Tickets

TOTALenclosed......ccoeeieineeiinennnnn..

Fri. reception and dinner @ $35.00
Sat. picnic @ $15.00................
Sat. bus tour @ $18.00 ............
Sun. lunch @ $12.00...............

Please make checks payable(in $U.S) to Emily Dickinson International Society. We regret that credit cards cannot be accepted.
For information about becoming a member or renewing a membership, see the EDIS
Website: http://www.cwru.ed/affil/edis/edisindex.html For information about the 2003 Annual Meeting, email

. e
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NEW PUBLICATIONS

Berley, Marc. Afterthe Heavenly Tune:
English Poetry and the Aspiration to
Song. Pittsburgh: Duquesne Univer-
sity Press, 2000. 418 pp. Cloth, ISBN
0-8207-0316-8, $59.00.

Examining the relationship of poetry
and song, Berley presents an erudite
history of poetics as music and an
analysis of “the poets who mostaspire
to and best achieve a condition of
song.” His study of poets, philoso-
phers, and composers includes
Pythagoras, Socrates, Plato, Aristotle,
Augustine, Boethius, Sir Philip Sidney,
Milton, Shakespeare, Blake,
Wordsworth, Shelley, Keats, Emerson,
Whitman, Dickinson, Pound, W.B.
Yeats, Wallace Stevens, Adorno,
Schoenberg, and Wittgenstein. Berley
says that Dickinson exhibits “a soul
caught in the process of erotic expan-
sions and speculative contractions”
but, unlike Whitman, she does not
possess the song to which she aspires,
thus making herself “not only a great
poet, butone of our greaterotic poets.”
Sheis distinguished by “her unremit-
ting aspiration toward a condition of
song that eludes her.” Although
Whitman says, “I sing,” Dickinson
says, “I shall keep singing!” Further,
she declares, “I shall bring a fuller
tune” (J250 / Fr270). This volume will
appeal to scholarly readers, but
Berley’s book is clearly written, infor-
mative, and accessible to anyone wish-
ing to learn the philosophicaland his-
torical context of what poets mean
when they say, “Ising.”

Bloom, Harold, ed. Emily Dickinson
(Bloom’s Bio Critiques Series). Phila-
delphia: Chelsea House, 2003. 142 pp.
Cloth, ISBN 0-7910-6179-5, $26.95.
Part of a series on world literary fig-
ures intended for young adults, this
volume is an introduction to the life
and work of Emily Dickinson. Bloom
states that the poet, “who thought
through everything for herself, to a
degree comparable to Dante or
Shakespeare, is a greater poet than as
yet we know how to appreciate.” His
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two short introductory essays (a gen-
eral essay on how writers and their
work are influenced and an essay on
Dickinson) are followed by Kay
Cornelius’s “Biography of Emily
Dickinson” (5-47) and Sandra
McChesney’s “ A View from the Win-
dow: The Poetry of Emily Dickinson”
(49-85). Alsoincluded are two previ-
ously published critical essays:
Adrienne Rich’s “Vesuvius at Home:
The Power of Emily Dickinson” and
Allen Tate’s “New England Culture
and Emily Dickinson.” The book con-
cludes with a chronology of
Dickinson’s life, a bibliography of
works by and about Dickinson, a list of
relevant websites, notes on contribu-
tors, and an index. This volume is
easily read and reflects some recent
developments in Dickinson studies;
however, anyone familiar with
Dickinson'’s life and publication his-
tory will notice a couple of incorrect
statements in her biography.

Burr, Zofia. Of Women, Poetry, and
Power: Strategies of Address in
Dickinson, Miles, Brooks, Lorde, and
Angelou. Chicago: University of Illi-
nois Press, 2002. 234 pp. Cloth, ISBN
0-252-02769-8, $39.95.

Burrasserts thatwomen’s lyric poetry
has historical, cultural, social and
political work to do and can profitably
be read as more than self-expression.
She argues that the canonization of
Emily Dickinson has setstandards for
women poets thatneed to bere-evalu-
ated. She presents Josephine Miles,
Gwendolyn Brooks, AudreLorde, and
Maya Angelou as poets who challenge
thecritical assumptions that women’s
poetry will be intimate and autobio-
graphical. Her twofold task is to show
the “limiting effects of certain gendered
assumptions about poetry by women”
and to show “how poetry criticism
mightmovebeyond its dominantcon-
ventions and expand our sense of the
possibilities and engagements of
American women’s poetry.” In”“The
Canonization of Emily Dickinson” (21-

66), Burr reviews the reception of
Dickinson’s poetry fromearly ambiva-
lent responses to modern feministre-
sponses and current discussions of
editing and textual representations.
She faults critics for contributing to
Dickinson’s role as a touchstone, “a
kind of ideal or mythicembodiment of
pure poetic intensity.”Explicating
Dickinson’s letter to Susan Gilbert
Dickinson (L871), written at the time
of young Gilbert Dickinson’s death,
Burrshows howalyricutterance taken
out of context can become “oblique,
elliptical, enigmatic, [and] abstractly
metaphysical,” though its meaning is
transparentin the context of the letter.
Inadvocating less attention to poems
asartifacts of self-expressionand more
attention to poemsas communications
with readers, Burr spars with a num-
ber of Dickinson scholars, past and
present, providing aninteresting and
provocativestudy.

Freeman, Margaret H. “Momentary
Stays, Exploding Forces: A Cognitive
Linguistic Approach to the Poetics of
Emily Dickinsonand Robert Frost.”
Journal of English Linguistics 30.1 (2002):
73-90.

Discussing the differences between
Frost and Dickinson’s poetry from a
cognitive linguistics perspective, Free-
man identifies and describes two
schemas thatinform Frost's poetry: “a
linear PATH schema” and “aschema
of BALANCE.” Sheexplains, “Frost’s
conception of poetry depends on a
linear progression from beginning to
end, resulting in ‘a momentary stay
against confusion.” In contrast,
Dickinson'’s poetry reflects an open-
endedness.” Her poetry is informed
by “schemas of CONTAINER and
CHANGE,” exemplified in
Dickinson’s words to Thomas
Wentworth Higginson: “I had no
Monarch in my life, and cannot rule
myself, and whenItry toorganize- my
little Force explodes -and leaves me
bareand charred-" (L271); and inher
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words: “IfIread abook [and] itmakes
my body socoldnofireever can warm
me [ know that is poetry....” (L342a).
Freeman summarizes Frost's and
Dickinson’s use of differing schemas
as contrasts between “agency thatas-
serts control and agency that breaks
free of control.” She illustrates her
approachwithreadings of Frost’s “The
Road Not Taken,” “Desert Places,”
and “Birches”; and Dickinson’s “Safe
intheir Alabaster Chambers-" (F124E
/]216) and “Dare you see aSoul at the
"White Heat'?” (Fr401C/ J365). To fur-
ther distinguish between the two po-
ets, theauthor compares Frost's “Stop-
ping by Woods on ASnowy Evening”
with Dickinson’s “There’s a certain
Slant of light" (F320/]258). Freeman
clearly demonstrates how an under-
standing of cognitive linguistics can
inform literary criticism, offering read-
ersanother key to unlock the mysteries
of Dickinson’s poetry.

Garbowsky, Maryanne M. Doiible
Vision: Contemporary Artists Look at
the Poetry of Emily Dickinson. Chester,
Vermont: Putnam Hill Press, 2002. 62
pp- 9"x12". Paper, ISBN 0-9724070-0-
6, $35.00.

Garbowsky profiles 17 contemporary
visualartists, exploring the many ways
that Emily Dickinson has influenced
each of them and their art. The wide
variety of creative responses to
Dickinson and her poems includes
mixed media installations by Lesley
Dill, Carla Rae Johnson, Aife Murray,
and Barbara Penn; art books by Susan
Gosin and Jan Owen; sculpture by
Roni Horn; oil paintings by Eric Aho,
Will Barnett, and Paul Katz; acrylic
painting by Sally Cook; watercolor and
calligraphy by Susan Loy; lithographs
by RobertCumming; etchingand aqua-
tint by Katja Oxman; cut “shadow
papers” by Mary Frank; photography
by Jerome Liebling;and used motor oil
and graphite on paper by Linda
Schwalen. Large colorillustrations of
the artists” work accompany 12 of the
17 essays. This book celebrates not
only the artists butalso Dickinson who
inspires their art. Readers may recog-
nize some artists because five essays
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first appeared in the EDIS Bulletin.
Garbowsky’s additional essays make
this a finecompilation. Drawing from
interviews, conversations, and corre-
spondence, she takes the reader be-
hind the scenesand reveals the artists’
thinking. The author’s clear prose
reflects her enthusiasm and skill in
writing aboutart. Thisvolume would
make a suitable companion book to
Susan Danly’s Language as Object:
Emily Dickinson and Contemporary Art
(1997). [See cover story and book re-
view in Bulletin 9.1 (1997).]

Harris, Morag. Linguistic Transfor-
mations in Romantic Aesthetics from
Coleridge to Emily Dickinson. Paley,
MortonD.,and Meg Harris Williams,
eds. Lewiston, New York: Edwin
Mellen Press, 2002. 236 pp. Cloth,
ISBN 0-7734-7029-8, $109.95.
Posthumously published, this compi-
lation of papers, givenatinternational
conferences or published inItaly dur-
ing the last five years of Harris’s life,
focuses on the author’s study of Ro-
mantic aesthetic theory and its rel-
evance to Dickinson’s work, a topic
Harris was researching for her doc-
toral dissertation. The author says
that German writers Schiller and
Goethe inform Dickinson’s work, as
does Coleridge, whose words and
phrases can be found in her poems
and letters. Three of the four chapters
on Coleridge and two on Keats men-
tion Dickinson only in passing, butin
the final two chapters, Harris describes
an affinity between Emily Bronté and
Dickinson, Bronté being “part inspi-
ration and part confirmation for the
themes and development” of
Dickinson. The author discusses
Bronte’s poems “No coward soul is
mine” (an “abstracted crystallization
of Wuthering Heights”)and “Julian M.
and A.G. Rochelle,” finding in them
the sources for literal and elusive ech-
oes in several Dickinson poems and
letters. Harris’s discussion of two of
Dickinson’s "Master" letters (L238 and
1.248) leads her to conclude that “The
linguistic/ emotional experimentation
inthe'Master'letters ... was the water-
shed point for the leap forward in

Dickinson’s developmentinto a great
poet! BeeBulletins 12.2; 13.1 for re-
views of Harris’s Emily Dickinson in
Time.]

Johnson, Greg. “First Surmise.”
Michigan Quarterly Review 41.2
(2002): 201-16.

Johnson’s short story, based on
Dickinson’s “Because I could notstop
for Death - “ (J712 / Fr479), is an
expanded paraphrasing of the poem.
Used toclarify and explain, paraphras-
ing is normally less satisfying aes-
thetically than the work being para-
phrased; however, Johnson has cre-
ated a clever and artful work of his
own. His especially lyrical prose
fleshes out the poem, adding credible
biographical, psychological, and to-
pological details. His story, writtenin
the first person and narrated by
Dickinson, achieves compelling im-
mediacy. It is as though he is
Dickinson’s amanuensis recording
her every thought and sensation as
she greets a mysterious visitor, then
rides with him in the carriage over
particular streets in Amherst on the
journey to Eternity. Among other de-
tails, Johnson introduces an avid
reader of Dickinson’s poems, Tim
Moriarty, who asks her many ques-
tions from the back seatofthe carriage.
The story suggests interesting class-
room exercises:itcould be read in con-
junction with Dickinson’s poem and
could also beamodelincreative writ-
ing classes where students are asked
towriteastory derived froma chosen
poem. Dickinsonreaders willnotwant
to miss thisimaginatively written prose
reincarnation of Dickinson’s poem.
Kavaler-Adler, Susan. The Compul-
sion to Create: Women Writers and
TheirDemonLovers. New York: Other
Press, 2000 [First published by
Routeledge, 1993].356 pp. Paper. ISBN
1-892746-59-X, $25.00.
Kavaler-Adler analyzes the Brontes,
Emily Dickinson, Anais Nin, Sylvia
Plath, and Edith Stilwell, using a
psychobiographical approach to ex-
amine whether their creativity brought
abouthealthy self-reparationand de-
velopmental growth or whether in-

May/June 2003



stead it afforded cathartic relief and
emotional expressionand led to patho-
logical compulsion and self-deterio-
ration. In her two chapters on
Dickinson (192-248), the author dis-
cusses the poet'srelationship with her
parents and her psychological break-
down, including a five-page analysis
of "My Life had stood-a Loaded Gun-
" (J754). She argues that because the
poetcould notidentify with her mother
and had an ambivalent relationship
with her father, who was both a muse
and a demon, Dickinson was a
preoedipally arrested woman whose
poems oftenexpressrage, despair, and
apsychicvoid. Kavaler-Adler asserts
that Dickinson's poetry shows the
developmental arrest that preventer
her from havinganadultinterpersonal
life. Instead of providing true repara-
tion, her poems were written out of
manicreparation, providing a tempo-
rary psychic salvation that did not
resultinself-integration. Informed by
Freud, Klein, Guntrip, Fairbairn, and
Winnicott, as well as Dickinson's bi-
ographers John Cody and Cynthia
Griffin Wolff, the author presents a
clear analysis of Dickinson for those
interested ina psychobiographical ap-
proach. The book assumes knowledge
of psychological terminology and
would appeal toreaders interested in
the creative unconscious or inliterary,
psychological, or women's studies.

McQuade, Molly, ed. By Herself:
Women Reclaim Poetry. Saint Paul,
Minn.: Graywolf Press, 2000. 429 pp.
Paper, ISBN 1-55597-297-7, $16.00.

Stating that critics are “our teachers”
and criticism can be “nearly asartfully
expressive as the poetry that provoked
it,” McQuade has gathered 26 essays
on poets and poetry by contemporary
women poet-critics. The widerange of
voices includes Eavan Boland, Lucie
Brock-Broido, Rita Dove, Annie Finch,
Jorie Graham, Brenda Hillman, June
Jordan, Audre Lorde, Sharon Olds,
Alicia Ostriker, and Adrienne Rich
among others. Half of the essays are
newly commissioned; the others are
previously published essays consid-
ered classics, though they are inter-
mixed and unmarked as such. Three
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essayists focus on Emily Dickinson
(Brock-Broido, McQuade, Rich), but
others also register Dickinson’s pres-
ence in their writing lives. Comment-
ing on Dickinson’s dashes, Graham
cites them as “evidence of a failure of
language,” while Hillman says they
are”“our most gifted elocution marks,
our most treasured and most deter-
mined uncertainty.” Inher meditation
on the word “poetess,” Finch says
Dickinson “admired the [nineteenth-
century] poetessesand had animpor-
tant aesthetic kinship with them - an
area that has hardly been explored.”
Withoutan index, finding specific in-
formation is a challenge, but the book
is entertaining, accessible, and infor-
mative, offering varied perspectives
onpoetry.

Mitchell, Domhnall,guested. Women’s
Studies: An Interdisciplinary Journal
31.6. Philadelphia, Pennsylvania.: Taylor
andFrancis,2002. ISSN0049-7878. Order-
ing information at
www.taylorandfrancis.comor 1-800-354-
1420.

This special issue of Women's Studies:
AnInterdisciplinary Journal features five
papers from the fourth international
conference of the Emily Dickinson In-
ternational Society, held August 3-5,
2001, in Trondheim, Norway. Entitled
“Zero at the Bone: New Climates for
DickinsonStudy,” the conference was
sponsored by EDIS and the Depart-
mentof Englishatthe Norwegian Uni-
versity of Scienceand Technology. In-
cluded are Mitchell’s introduction,
Paul Crumbley’s “‘As if for you to
choose - " Conflicting Textual Eco-
nomics in Dickinson’s Correspon-
dence with Helen HuntJackson,” Eva
Heisler's “Roni Horn and Emily
Dickinson: ThePoem as Place,” Philip
Horne's “The Poetry of Possibilities:
Dickinson’s Texts,” Birgit Kvamme
Lundheim’s cover art and two illus-
trations of her conference posters,
Bryan Short’s “Emily Dickinson’s
Apostrophe,” and Maria Anita
Stefanelli’s “DickinsononStage.” The
editor chose the papers “to reflect the
diversity and quality of themes and
methodologies covered by the confer-
ence.” Other papers from the confer-

ence are published in The Emily
Dickinson Journal11.1 and 11.2 (2002).
Wardrop, Daneen. Word, Birth, and
Culture: The Poetry of Poe, Whitman,
andDickinson. Westport, Conn.: Green-
wood Press,2002. 171 pp. Cloth, ISBN
0-313-32234-1, $58.95.

Wardrop offers closereadings of Poe’s
“The Raven,” Whitman's “Song of
Myself,” and selected poems from
Dickinson’s Fascicle 28, exploring

“each poet’sengagement with the femi-

nine.” Examining the language used
in Fascicle 28 and singling out the
“pod” poems, the author shows
Dickinson’s concern with gestation,
particularly miscarriageand abortion.
Inorder to see patterns of word usage,
Wardrop believes itimportantto focus
on the fascicles instead of individual
poems. The final three chapters dis-
cuss Poe’s, Whitman’s, and
Dickinson’s association with al-
chemy, hydropathy, and botany re-
spectively. Drawing upon two botany
texts that Dickinson may havestudied
in school (Almira H. Lincoln’s Famil-
iar Lectures on Botany and Alphonso
Wood’s A Class-Book of Botany),
Wardrop says thatthe books (contain-
ing discussions of the pod) provided
Dickinson with terms and vocabulary
that suggest erotic associations. She
shows how Dickinson’s use of botani-
cal and other nature images helped
her express herself in ways that could
stand alone “as erotic female expres-
sion,” not needing “to be filtered
through patriarchal naming.” In-
formed by Cixous, Kristeva, Lacan, and
others, Wardrop’s well-researched
study is dense withlanguage, explica-
tions, citations,and endnotes, and may
appeal to sophisticated readers who
appreciate “matronymic expression
that is trembling, unpronounceable,
and crucially unnameable” as a strat-
egy forsubverting “ patriarchal modes
of signification.”

Westfall, Douglas. The Life of Emily
Dickinson. Orange, Calif.: Paragon
Agency, 2000. 122 pp. 5.25" x 8.25".
Paper, ISBN 1-891030-22-1, $15.00.
Westfall and his wife attended The
Belle of Ambherst, at the Laguna Play-
house in Laguna Beach, California,
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and found that they were sitting in
frontof playwright William Luce. That
chance encounter and a meeting with
Julie Harris led to this volume, de-
scribed by theauthoras “a celebration
of the 25" anniversary of The Belle of
Ambherst and of Emily Dickinson’s in-
credible poetry.” Following the
author’s prefaceand Luce’s foreword
area 29-page biography of Dickinson
and 46 full-page black and white pho-
tographs of Harris portraying
Dickinson on the Laguna Playhouse
stage. Pages opposite the photographs

feature 40 Dickinson poems from the
Johnson edition. Interwoven into
Westfall's clearly written biography
of the poet are interesting facts of
Dickinson family history (dating from
1659 in Hampshire County and in-
cluding the “IV League” schools at-

tended by the men in her family); also

included is a list of Amherst notables

(MelvinDewey, Noah Webster, Robert
Frost, Helen Hunt Jackson, and
Sylvester Graham), a list of Amherst
burials (under age 25) from 1851-54,

Dickinson’s black cake recipe, key let-

ters she wrote to Higginson, excerpts

from Dickinson'’s obituary, and more.

For anyone whoenjoyed Harrisin her

role as Dickinson, this well-designed,

slim volume, dedicated to Harris,

would make a good companionto The

Belle of Amherst playbook. Originally
sold in theaters, Westfall's book can be

viewed and ordered on theinternetat
www.SpecialBooks.

Book Reviews

Martin, Wendy. The Cambridge Com-
panionto Emily Dickinson. Cambridge,
U.K.:Cambridge Univ. Press, 2002. 248
pp- Cloth, ISBN 0-521-80644-5, $60.00;
paper, ISBN 0-521-00118-8, $22.00.
Reviewed by Connie Ann Kirk
Arguably the mostnoteworthy bookin
Dickinsonstudies published lastyear,
The Cambridge Companion to Emily
Dickinson, edited by Wendy Martin, is
a compilation of 11 essays by estab-
lished Dickinson scholars that at-
tempts to introduce college under-
graduates to currentbiographical, lit-
erary, and culturalstudies in the poet.
While the core of many of the argu-
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ments isnotnew to those familiar with
the work of these scholars, the volume
doessucceed inits mission of updating
previous claims and presenting fresh
perspectives on others as it addresses
an audience that may be approaching
a more advanced level of Dickinson
study forthe firsttime. The book willbe
auseful college textin courses such as
undergraduate seminars on the poet,
butitalso provides provocative read-
ing for the general reader interested in
asurvey of morerecentscholarly think-
ing on the poet’s life, work, and times.

The book is divided into three sec-
tions: “Biography and Publication
History,” “Poetic Strategies and
Themes,” and”“Cultural Contexts.” The
firstand lastsections with threeessays
each bookend the heartof thebookand
give center stage to the poetry section's
fiveessays. Eachessay concludes with
aguideto furtherreading onits subject.
The volume also contains a Dickinson
chronology, a select bibliography, and
index. Theeditor’sintroduction gives
an overview of Dickinson’s life, de-
bates in thescholarship,and a descrip-
tion of whatreaders may expectin the
volume.

Essays in the first section include
“The Emily Dickinsonwars,” by Betsy
Erkkila; “Emily Dickinson and the
American South,” by Christopher
Benfey; and “Susan and Emily
Dickinson: Their lives, in Letters” by
Martha Nell Smith. The essays con-
cede that biographical study has been
closely linked with literary study of
this poet from the beginning, so each
suggests thatreaders step outside this
assumptionand question why we care
aboutthe biography or why we should
careaboutit, whatmight we challenge
in terms of embedded limitations, and
what can we learn by examining the
core origins of the entanglement of
Dickinson biography with the publi-
cation history of the poems. Smith
presents, for example, evidence that
the poet may have called on Susan
Dickinson to serve as Horatio did for
Hamlet in her desire to have her story
told. If so, perhaps the challenge ex-
tends to all who take on this difficult
task toreportherand her causearight.

The book’s middle section contains
the following essays on the poetry:
“Emily Dickinson and Poetic Strat-
egy” by Wendy Barker; “Emily
Dickinson’s Existential Dramas” by
Fred D. White; “Performances of Gen-
der inDickinson’s Poetry” by Suzanne
Juhasz and Cristanne Miller; “Emily
Dickinson: Being in the Body” by Shira
Wolosky; and “Emily Dickinson and
the Gothic in Fascicle 16” by Daneen
Wardrop. The essays reflect on
Dickinson’s poems, themes, and strat-
egies and contain analyses of poems
ranging from “Idwell in Possibility —
“to”“I know thatHe exists”; from “I tie
my Hat—1I crease my Shawl—" to “I
am afraid toowna Body — “ to consid-
eration of an entire booklet of sewn
together poemsasa group.

The cultural essays in the last sec-
tionare “Emily Dickinson and Popu-
lar Culture” by David S. Reynolds;
“Emily Dickinson and Class” by
Domhnall Mitchell; and “Emily
Dickinson and her American Women
Poet Peers” by Paula Bernat Bennett.
As the titles suggest, these essays ex-
amine the placement of Dickinson’s
poems within three different contexts
and influences, but their conclusions
may surprisesomereaders. Reynolds
argues, for example, that Dickinson
was heavily influenced by newspa-
pers and pamphlets, the temperance
movement,and the growth of women’s
literature of her day; Mitchell counter-
claims that Dickinson’s socialand eco-
nomic position in Amherst gave her
feelings of elevation and importance
butalsoasense of exclusionfrom mass
culture; and Bennett argues that
Dickinson felt conflicting attractions
to a domestic life that was similar to
that of her peers, and to a desire for
literary immortality.

As a compact introduction to ongo-
ing issues in Dickinson scholarship,
The Cambridge Companion to Emily
Dickinson works well. Itdescribesand
illustrates some of the conflicting
claimsscholars make in their interpre-
tations of the poet’s life, work, and
times. Readers seeking a rigorous,
expanded discussion of forward-look-
ing developments in the scholarship
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may want to follow up this reading
with The Emily Dickinson Handbook
edited by Gudrun Grabher, Roland
Hagenbiichle, and Cristanne Miller.

Connie Ann Kirk is writing two books
about the poet, Reveries of a Writer: On
Emily Dickinsonand the Creative Pro-
cess and Emily Dickinson and Chil-
dren. She is also researching the poet’s
nephew, Gilbert.

Uno, Hiroko. Emily Dickinson’s Marble
Disc: A Poetics of Renunciation and
Science. Tokyo: Eihdsha, 2002. 300 pp.
Cloth, ISBN4-269-72080-8 C3098,¥3,000
(about $25.00).

Reviewed by Margaret H. Freeman
Hiroko Uno’s Emily Dickinson’s Marble
Disc: A Poetics of Renunciation and Sci-
enceisthe compilation of thirty years of
Dickinson research and scholarship.
English speakers will be pleased to
have more easily available access
through this volume to one of Japan's
foremostscholars on Emily Dickinson’s
poetics.

The book is divided into two parts,
“Silence and Nothingness” and “The
Science of the Grave,” with four word-
frequency appendices. Extensive refer-
ence to scholarly discussions of poems
and painstaking and thorough list-
ings of other relevant poems in the
notes to each chapter provide a valu-
able resource to those wishing to ex-
plore further Uno’s observations on
some of Dickinson’s major themes.
Uno’s opening chapter focuses on the
irony thatthe poetmostknown for her
breathtaking choice of words was pain-
fully conscious of their inadequacy to
express her feelings and emotions. The
opening chapterthus presentsa frame-
work for thesubjectof Part1. Following
Brita Lindberg-Seyersted’s ground-
breaking study of formin Dickinson’s
poetry, Uno examines the way
Dickinson expresses the “beauty and
truth” thatreside in silence and nega-
tionthroughvarious formalstrategies,
such asrepetition, theuse of terms like
“without” and “but,” economy in
words and the use of monosyllables,
her use of the dash, and the effects of the
sibilant ‘s” sound and its frequently
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accompanying ‘t’ that the word “si-
lent” itself represents. Uno’s discus-
sion of the phonetics of ‘s” are refresh-
ing and quite persuasive in revealing
possiblereasons for Dickinson’s seem-
ing preference for the various
allophonic representations of the ‘s’
phonemeinexpressingsilence’s “mys-
tical and oppressive power to suffuse
or muffle, to menace or surprise, or to
compel oneto bestiff, rigid, and silent.”

Uno’sstrategy throughout the book

is to examine alllinguistic expressions

of the concepts of silence and negation
inDickinson’s poetry. Onenotable fea-
ture of the list of negatives given in
Appendix 1 is that it includes refer-
ences to words not in the Rosenbaum
concordance, a small but significant
hintof the intensiveand methodologi-
cal work that lies behind Uno’s re-
search. Thesame appendix provides a
comparison of negationsused by Yeats
and Hart Crane, indicating that
Dickinson tends to use more, and
thereby suggesting an empirical way
of testing hypotheses aboutDickinson’s
characteristic conceptualizations. One
impressive feature of the book as a
wholeisthe documentationit provides
of many insights afforded by other
scholars into Dickinson’s preferences
for such various concepts as frugality,
nothingness, impossibility, loss, and
even her habit of wearing white.
Although the book’s division into
two main sections results from its his-
tory asacompilation of Uno’s research
over the years, the section on science
contributes, as the first does, toward
understanding Dickinson'’s life of re-
nunciation. Like the first, the second
part opens with a chapter that pro-
vides a framework for the rest, a discus-
sion of Dickinson’s eye trouble, lead-
ing to an exploration of Dickinson’s
interestin the technical developments
of heragein the telescope, microscope,
and camera. The chapters in this sec-
tion build on each other to examine
Dickinson’s use of the scientific knowl-
edge of her time in exploring ideas of
oblique sight, compound vision, the
“blind worship of science,” and, fi-
nally, the way her knowledge of geol-
ogy informed her attitudes towards

poetry and publication, lifeand death,
eternity and immortality.

Rather than present and discuss
Uno’s conclusions, I have tried within
the constraints of this shortreview to
givesome indication of therange and
intensity of Uno’sresearch inthe hope
thatreaders will wantto discover for
themselves the insightfuland illumi-
nating perspectives Uno brings to
Dickinson’s poetry. The simplicity
and elegance of her prose makes the
book attractive and accessible. It will
appeal to scholars interested in close
textual reading as well as to the gen-
eral reader who would like to gain
some insight into the major themes of
Dickinson’s poems.

The book is available from the Jeffery
Amherst Bookshop (Amherst, MA), or
by sending a check for $33 (includes
handling and postage) to the author,
who  may be reached  at
hirouno(@pearl.ocn.ne.jp. Uno’s ear-
lier book, Emily Dickinson Visits Bos-
ton, [reviewed inthe Bulletin 3.1 (1991)]
is also available at the Jeffery Amherst
Bookshop.

Margaret H. Freeman, founding presi-
dent of the Emily Dickinson Interna-
tional Society and professor emeritus at
Los Angeles Valley College, lives in
Heath, Massachusetts.

Book Notes

Alfred Habegger's My Wars Are Laid
Away in Books: The Life of Emily
Dickinson is available in paperback
(New York: Modern Library, 2002,
ISBN 0-812-96601-5, $16.95).

Emily Dickinson’s Aupuka [Lyrics], ed-
ited by A. Kudryavitsky, (Moscow:
Eksmo, 2001), includes approxi-
mately 241 Dickinson poems trans-
lated into the Russian language by L.
Greengoltz, V.Markova, A. Gavrilov,
and A. Velichansky. Some poems
havetwo variantsof translation. New
volumes (small format, 384 pages) are
periodically  auctioned at
www.ebay.com, pricestartingat$6.95
plus shipping from New York.
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view 41.3 (2002): 347-60. [Emerson’s
ideas about mentorshipand pedagogy
influenced Thoreau, T.W. Higginson,
and John Dewey; Buell says Dickinson
“tigured out very quickly thather pre-
ceptor was not an original but a de-
rivative.”]

Engle, Patricia. “Dickinson’s‘Because
I could not stop for Death - " Expli-
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“aminimal elegy” rather than a criti-
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“Guggenheim Fellowship Received.”
Ascribe Higher Education News Service 4
June 2002: n. pag. [Thomas Gardner,
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received a Guggenheim Fellowship to
complete a book about Emily
Dickinson’s influence on contempo-
rary writers Jorie Graham, Susan
Howe, Marilyn Robinson, and Charles
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theauthor toreflect on the often-over-
looked Dickinsonservants whose pres-
encein the Homestead marked anup-
swingin the poet’sliterary productiv-
ity.]

Orr, Gregory. “Two Chapters from
Poetry as Survival.”  American Poetry
Review 31.3 (2002): 24-27. [Excerpted
from the forthcoming book, Poetry as
Survival (Georgia University Press,
2002), one chapter is a preface, dis-
cussing lyric poetry as personal and
transformative; the other chapter fo-
cuses on Emily Dickinson’s poetic re-
sponse to personal trauma.]
Ramirez, Anne West. “Harriet Beecher
Stowe’s Christian Feminism in The
Minister’s Wooing: A Precedent for
Emily Dickinson.” Christianity and
Literature 51.3(2002):407-25. [Ramirez
analyzes Stowe’s 1859 novel, The
Minister’sWooing, finding initmany of
the concerns that Dickinson expressed
inher poetry. Stowe’s illumination of
a shared cultural heritage “discour-
ages theimage of Dickinson as a mas-
ochisticneuroticand supports theim-
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integrated individual who sensitively
articulated thoughts and experiences
familiar to her contemporaries.”]
Sousa Coelho, Maria Luisa de.
“Dickinson’s “Tis little I - could care
for Pearls - " Explicator 60.3 (2002):
140-42. [The author focuses on the
poem’s speaker, who “highlights the
value of the world within,” turning the
private sphere “into her source of
power.”]

Tripp, Raymond P. “Thoreau,
Dickinson, and Barfield and the World
as Window of Opportunity.” Journal of
Evolutionary Psychology March 2002:
19-27. [Specificideas and images (ice,
eyes, glass, windowpanes) found in
Thoreau and Dickinson’s work run
parallel to ideas about consciousness
and reality found in Owen Barfield’s
Saving the Appearances, A Studyin Idola-
try (New York: Harcourt, 1965).
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ing those published outside the U.S.
Send information to Barbara Kelly, 444
Washington Ave., Palo Alto, CA 94301,
US.A. Fax: 650-321-8146. E-mail:
barbarakelly@psualum.com.

continued from page 2
moved to their summer house in re-
mote, beautiful Wallowa county in
northeastern Oregon. The post and
beam log structure there had been
built by the Habeggers and their two
young children in summers. They
poured their own concrete, cut their
own trees, and then hewed the tim-
bers Habegger recalled Shakespeare’s
sagereferenceashe worked: “There’s
adivinity thatshapes ourends, rough-
hew them. How we will” (Hamlet, Act
V). The family lived outdoorsuntil the
place was habitable, yet “no one got
chewed, gored, ormauled by themany
wild animals” there. Butthe children
clearly relished that”sometimes thrill-
ing open-air life all summer.” Now
grown, Eliza is a field botanist for the
Nature Conservatory inSeattle, while
Simonis teaching currently ata “start-
up college” innortheastern Thailand.
Looking back, Habegger realizes
thathe hashad “aminority conscious-
ness” and “an independent point of
view.” Nature has loomed large, as
have scholarly pursuits, making his
alliance with Emily Dickinson espe-
cially appropriate. What follows
Dickinson? Though the future, accord-
ing to Habegger, “will undoubtedly
involve writing,” he is not telling us
now what to expect.

Betty Bernhard, independent scholar
and EDIS Board member, lives in
Ambherst, MA, where she has been a
Homestead guide for over twenty years.
She is known for her lectures and for
herarticles on Emily Dickinson's rela-
tionship to her mother and the Norcross
Jfamily, on the Dickinson's daguerreo-
type, and on Mary Landis Hampson.
Her review of My Wars are Laid
Away in Books appears in the fall
2002 Emily Dickinson Journal.
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continued from page 4

When meshed with Emily’s words, this
project was powerful inits connection
tothepoet, thestudent, and the modern
world with which Dickinson was her-
self so concerned.

Watching these presentations was
one of the most enlightening experi-
enceslhadasanundergraduate. Iwas
fascinated to seemy classmates experi-
ment-academically and emotionally-
with new, creative forms of explora-
tion. I knew that what was created
needed to be captured and shared so
that more professors and students
would have the privilege to look into
themselves tolearnaboutgreat writers.
Luckily, Dr. Wallace had this same
feeling, and, just as importantly, had
brought his camera with him to class
that day.

Iconsulted with Dr. Wallace on what
would be the mosteffective medium to
expose others to the magic that can
occur when traditional assignments
meetcreative outlets. Wesoon decided
thatmy developing awebsiteand maga-
zine to showcase the works of the stu-
dentsin thatamazing class would work
best, and Iundertook the completion of
these inan IndependentStudy project
under Dr. Wallace’s direction.

Before creating the magazine and
website, Ifound myself sorting through
anenormous amountof photographs,
essays, creative writing, visualart, and
musical compositions. It was not an
easy task to decide what would be
included in each form of publication,
as I was endeared to something (or
many things!) in each of the projects. I
also tallied what our class believed to
be Emily’s most significant poems,
which was the result of an interesting
mini-anthology experimentation, and
decided to incorporate each group’s
rationale for why their specific poems
were selected. It took a few weeks to
decide whatwould beincluded, and a
few more weeksto edittheartiststate-
ments, creative pieces, and essays that
would be published.

Then came the hard part.

WhenIchoseto create a web-based
publication, I had no previous back-
ground in website creation but wanted
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to make the material available in this
way nonetheless. I diligently learned
HTML format and played around
with site layout for a dangerously
long time (and made a few friends at
the IT help desk at NKU in the pro-
cess!). Allthewhile,Iwas working on
themagazine version of the material-
aform I was much more accustomed
to-which had its own formatting is-
sues. Although I “finished” the
website and magazine by the end of
my IndependentStudy, Irevised the
magazine the following semester and
stillmake changes in the website.

I was impressed by the response I
received to the works after they were
done. The students who were in Dr.
Wallace’s class with me were happy
tosee their projectsavailable toa wider
audienceand were proud of notonly
theirindividual creations but theclass
asa whole. Feedback from NKU fac-
ulty was also impressive-many of my
professors from other classes com-
mented on the quality of the artwork
displayed (especially noteworthy
since many of the students had little
previous artistic experience) and
showed asincereinterestintheclass’s
structure.

The many layers of positive re-
sponse lhavereceived regarding this
course-frommy professors’ inquiries
tomy peers’ appreciation-haverein-
forced my conviction that using the
writings of renowned authors such
as Dickinson as a springboard for
students to jump from, in order to
explore themselves and find personal
connections to the assignments, is a
progressive way forstudents todeeply
appreciate their studies. These op-
tions allow for creative explorations
thatarenotalways found in the tradi-
tional classroom. [MRG]

Copies of the magazine Dickinson and
James: Creative Explorations can be or-
dered directly from Dr. Wallace at
wallacer@nku.edu. The cost is $3
(black-and-white version) or $7
(color). Supplies are limited.

Robert K. Wallace 1s Regents Professor

of Literature and Language at Northern

Kentucky University. His interdiscipli-
nary publications cover Jane Austen and
Mozart, Emily Bronté and Beethoven,
Meluville and Turner, and, most
recently, Frank Stella’s Moby-Dick:
Words and Shapes (2001). He is
currently writing a book on Herman
Melville's print collection.

Melissa Rae Gers graduated Summa
Cum Laude from the Department of
Literature and Language at Northern
Kentucky University. She was the co-
Sfounder and co-editor of an honors
journal, Placebo, and has had her
fiction and poetry published in NKU
Expressed. Her poem “Diaspora” will
be published in the next volume of The
Licking River Review.

continued from page 16

enjoyed reading Shakespeare “the poet,”

the whole idea of watching a play by
Shakespeare “the dramatist” was a con-

tentious one. Did the poet share her
community’s view about drama, and when
she read Shakespeare the poet, did she
ever think about the prejudice associated
with this dramatist? At the Special Collec-

tion, I was able to examine two magazines

associated with Dickinson: The Indicator
and The Amherst Collegiate Magazine.

These magazines demonstrated that de-
spite an overall anti-theatrical prejudice,

there were examples of Amherst College
students, many of whom were acquainted
with the Dickinsons, engaging with
Shakespeare, Shakespeare’s plays, emi-
nent British critics like Samuel Taylor
Coleridge and William Hazlitt, and Ameri-
can critics like Henry Norman Hudson. The
Special Collection also had numerous
books on college life and history during
Dickinson’s era; these presented an es-
sential context for my research. What 1
found equally useful was the large collec-
tion of nineteenth-century American criti-
cism of Shakespeare inthe basement ofthe
Frost Library. Many of these books are
difficultto find inthe United Kingdom and
it was very important to be able to have
unrestricted access to them. One book in
particular, Delia Bacon’s Philosophy of
Shakspeare’s Plays Unfolded (1857), was
available onthe open shelves, so I was able
toread one of the first critics to argue (inthe
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most dense and, at times, incomprehen-
sible prose) that Shakespeare had not
written the plays attributed to him. The
curator and staff of the Special Collection
at Amherst College were very welcoming
tome and very supportive of my research.

While most of my time was spent be-
tween the Jones Library and the Frost
Library, I also spent a day in Mount
Holyoke’s Special Collection library. Here
I was introduced by the Curator to the
education methods of Mary Lyon. We
also tried to discover whether there were
copies of Shakespeare’s plays at Mount
Holyoke while the poet was there. This
provided me with new material about the
education systemin which Dickinson was
taught and Shakespeare’s place within it.

My stay in Amherst coincided with the
“Dickinson Alive” week (April 5-15); 1
was fortunate enough to attend an excel-
lent lecture, “Getting Nearer, Knowing
Less: Reading Emily Dickinson’s Manu-
scripts” by Domhnall Mitchell, the
Copeland fellow at Amherst College. Over
lunch in downtown Ambherst, Domhnall
told me about a message written by Mary
Bowles to her husband, Samuel, on the
back of one of Dickinson’s poems that
might be important for my research. This
was my very first excuse for looking at
Dickinson’s actual manuscript, as usually
researchers require a very good reason to
examine these fragile originals. It was an
amazing moment that I will not forget: |
unfolded the poem, seeing Dickinson’s
poem, “The Juggler’s Hat/ Her Country”
(A668), on one side, and Mrs. Bowles’s
advice to how her husband should read
the poem, on the other. Also as part of the
“Dickinson Alive” week | attended an
enchanting performance by the New
World Chamber Ensemble (Hartford, Con-
necticut) of Gwyneth Walker’s Letters to
the World: A Reflection on the Poems of
Emily Dickinson.To have the poems read
and then listen to Walker’s musical inter-
pretation was beautiful; I found the piece
entitled “These are the days when birds
come back” especially wonderful. Forme,
both of these experiences brought
Dickinson’s poemsalive, and having spent
the last few years mainly researching
Shakespeare’s American reception, I be-
came eager to get back to reading her
poems.
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But the highlight of my research trip
was apersonal tour of the entire Dickinson
homestead by its curator, Cindy
Dickinson. I walked up to the Dickinson
front door and rang the bell; surprisingly
the door opened for me. Cindy took me on
a detailed tour of the house: we went into
every room in the house, and visited both
the atticand the cupola. Cindy’s informa-
tion about the house and its various
rooms was incredibly beneficial for me,
giving me my first real impression of the
vast space in which Dickinson lived and
wrote her poems. From her cupola, she
could see most of Amherst, Amherst
College and the beautiful landscape that
surrounded her. I imagined the poet climb-
ing the stairs in the attic to watch the
world unseen by it. What struck me most
was thatalthough Dickinson is frequently
called agoraphobic and claustrophobic,
she enjoyed the immense privacy that
this mansion offered. As we travelled
from room to room, through door after
door, I grasped for the first time the free-
domand independence Dickinson’s home
gave her. It was not hard then to under-
stand why she decided not to leave this
space of possibility. I was most grateful
to Cindy’s generosity for allowing me
thisrareprivilege. I left Amherston April
30 and now ayear later as [ am putting the
last touches to my book I fondly look
back onmytime there and the very impor-
tantresearch materials this award allowed
me to access.

continued from pagel9

volume of five songs by Ernst Bacon
on poems by Emily Dickinson. She
claims that she loved those songs,
continued to sing them, and later pro-
grammed them onmore concerts than
she could remember. Miss Heafner
met Ernst Bacon when she was in
New York recording an LP for CRI
thatincluded a group of Ernst Bacon
songs. She wanted Bacon to accom-
pany her for therecording, buthis eye
sightwasfailing and he was unable to
doso, thoughheworked withherand
her accompanist on the songs. So,
when she began work on The Poetess
Sings, she and Bacon already had an
established relationship. Quitenatu-
rally, Bacon’s songs were the first she

turned to; the very opening song, “It’s
AllTHave ToBring,” is one of those five
songs of hisshehad learned during her
college days.Her contact with the other
composers adds an important dimen-
sionto hervocalinterpretations of their
compositions.

Miss Heafner toured with The Poet-
ess Sings for almost 20 years, perform-
ingat colleges and universities, muse-
ums, festivals, and special events. Her
last performance of the piece was just
two years ago in Hudson, New York,
where “local antique shops made a
beautiful stage setting for us, nice stage
lighting was provided, and my won-
derful accompanist was available.
What a good way to do the last one -
there wasevenareceptionafterwards.”
Following the program, the sponsors
of theeventapproached Miss Heafner
with the propositiontorecordit. They
were starting a new record company
and wanted to bring The Poetess Sings
outasoneof the firstsix discs they had
planned as their introduction to the
world. Miss Heafner had never in-
tended to do a CD because she con-
ceived of the piece asa visual work, and
she had concerns that it would not
have thesameimpactjustbeingheard.
Nonetheless, the recording went forth,
and though this company was unable
to complete the project, eventually a
different recording company and dis-
tributor putthe CD onthe market. Miss
Heafnersays thatshe hasbeen“amazed
atthe positive response to the CD from
peoplewho haveneverseenthe show.”

Though Miss Heafner no longer
performs The Poetess Sings onstage, the
CDprovidesanopportunity tohear the
musical settings and the narrative of
the original theater piece. Though
much of the narrative contains mate-
rial familiar to Dickinson scholars,
many people who are less aware of
Emily

Dickinson will be genuinely en-
tranced with the story and will be
prompted to begin their own research
into the poet’s fascinating life.

Miss Heafner affirms thather opera
and concert career was enjoyable, sat-
isfying, and rewarding, but, she says,
“Icansafely say thatinrecentyears The
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Poetess Sings has been by far the most
rewarding froma performance stand-
point - the mostsatisfying because of
having created the piece - and the
most exciting because of getting to
know and working with the compos-
ers.”

The CD can be ordered through
Musicians’ Resource at
www .msrcd.com. The telephone num-
ber for those who donotwantto order
online is (914) 592-9431.

Ask for #MS51085. The costis $10.95
plus shipping and handling. The Po-
etess Stngs can also be ordered at Bor-
ders or Tower Records from the Al-
bany Recording Catalog.

continued from page 18

Church-" (Fr236) and “The Brain - is
wider than the Sky-"” (Fr598). Billy
Collins nails thesegment by saying of
the former poem, “It's a bomb, it's a
hand grenade throwninto the church.”

Though the film maker’s questions
may be irreverent, and the actresses’
naive responses may make us laugh,
the underlying substance of the film
ultimately rises. A question address-
ing the contradiction of Dickinson
being “worried aboutpeoples’ hearts
breaking,” and simultaneously find-
ing” decapitation so amusing,” leaves
theactresses squirming tomake sense
of the poet. Billy Collins balances them

with the observation that “There are
twochambers toher person. One cham-
ber is the chamber of sentiment, the
other is the chamber of sarcasm... The
only way to express these two things at
thesame timeis throughirony.” One of
the psychotherapistsadds that“Sheis
a connoisseur of pain. Nothing inter-
ests Dickinson as much as pain, in
every variety, shape,and degree...”

For Wolpaw, the actresses are more
than comic relief in the film- they rep-
resent the common view of Dickinson
inpopular culture. Wolpaw considers
them and concludes, “Ifigured it was
time for the killer poet to get equal
billing with the spinster in white.”

Here the film turns on a reading of
“She dealther pretty words like Blades”
(Fr458), the same poem that inspired
RonMorgan’s film. Wolpaw shifts his
attention to the Dickinson he consid-
ers most neglected, the Dickinson
called by one psychotherapistthe “sly
sadist.” The filmmaker is drawn to
Dickinson’s images of “the ecstasy of
death”; he is most intrigued by the
Dickinson thatfinds “asinglescrew of
fleshisall that pins thesoul.” Wolpaw
wants to know how Dickinson can be
both appalled and captivated by this
“over-horror” of the self.

We are reminded, at the end of the
film, of the dream sequence with which
itso quixotically opened. Init, Wolpaw

narrates over asceneata ballfield: “So
I'had thisdream lastnight. Iwascoach-
inga baseball team. Itwas areally tight
game. And their best hitter is at the
plate. Someone taps me on the shoul-
der. I turn around and there’s Emily
Dickinson. And she tells me she wants
to play. Now Ifigureshe’s notmuch of
aplayer...”

Wolpaw puts Dickinson in the game,
to stunning (and zany) effect, and says,
“I remember thinking in my dream-
here’sawomanwhospentmostof her
life shut up in her house writing po-
emsand bakingbread. How’d sheever
learn to play second base like that?”

The humor of thefilm, theironic tone
thatborderson, and occasionally falls
into, sarcasm, is replaced at the end
with the quiet words of Julie Harris.
Justprior to the final scene, wehear Jim
Wolpaw say, “So IguessIshould for-
get about the movie, and read the
book.” And “thebook” iswhere, after
allis writtenand filmed, we ultimately
find Dickinson.

Daniel Lombardo was the Curator of
Special Collections at the Jones Library,
Amherst, for seventeen years. He s the
author of A Hedge Away: The Other
Side of Emily Dickinson’s Amherst
and a forthcoming book on the history

and future of New England windmills.
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